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CHAPTER I 


The Purpose of this Manual 

The chief purpose of this manual is ot serve as a guide to 
superintendents, principals, supervisors, teachers and others 
in the analysis, appraisal and selection of texthooks. In re- 
cent years, self-appointed groups have made a number of un- 
favorable reports concerning textbooks used in the schools, 
especially in the field of social studies. It seems quite desir- 
able for any group, school or non-school,'' to have in mind 
certain minimum items and criteria when examining textbooks 
and passing judgment on the same. 

This manual contains certain items and criteria which are 
felt to be consequential whenever analyzing and appraising 
and selecting textbooks. Chapters 11 and III characterize and 
explain, at some length, items which are felt to be common 
to any and all textbooks used in elementary and secondary 
schools. The purpose of the following two chapters is to en- 
able all persons to be clear about the items used in the general 
analysis and general appraisal outlines. Usually the explana- 
tion of such items has not accompanied published check lists, 
or outlines, or score sheets to be used in judging the worth 
of textbooks. It is recommended, therefore, tliat Chapters 
II and III of this manual be carefully read and re-read before 
attempting to use the general analysis and appraisal outline 
sheets submitted in detail in Chapter TV. 

The general analysis and appraisal outlines for use in the 
examination of textbooks in all fields are submitted in Chap- 
ter IV of this manual. It is desirable to use one copy of these 
general outlines or score sheets, in the instance of each text- 
book analyzed. These outlines or score sheets should be 
placed in the hands of all individuals who examine textbooks, 
and will serve as guides. Separate copies will bo published 
■ by the G-arrard Press, Champaign, Illinois, and may be or- 
dered in different-sized packages from them for individual 
use by respective examiners. 
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TMs manual represents a companion book of a larger vol- 
ume to be published later on by the present writer, and its 
title will be, ‘‘The Use of Textbooks and Other Materials of 
Instruction.” TMs larger volume will consist of six main 
parts, namely: The Feed for a Philosophy of All of the Offer- 
ings Given in the Schools; Problems Common to Textbooks 
and Other Curriculum Oiferings in the Schools; Values and 
Uses of Textbooks and of Other Comprehensive Materials of 
Instruction; The Historical Development of Textbooks Used 
in Elementary and Secondary Schools Previous to and Dur- 
ing the Nineteenth and Twentieth Centuries ; Principles and 
Plans Relating to the Adoption of Textbooks ; and Suggested 
Additional Intensive Studies and Worth While School Offer- 
ings. This total forthcoming larger volume will consist of 
twenty-four chapters under the above-named six large divi- 
sions. Numerous corresponding sub-divisions will also be 
discussed. 

Since textbooks will be used in the majority of the private 
and public schools for many years to come, if not perma- 
nently, it seems clear that they should be examined with the 
greatest care possible before adoption. It is believed that 
the general analysis and appraisal outlines, or score sheets, 
presented in Chapter IV of this manual will he found to be 
very helpful to all persons who are responsible for selecting 
textbooks. It is suggested, therefore, that the general analy- 
sis and appraisal outlines represent the minimum items to 
be considered. Then, in addition to the use of the general 
outlines, it will frequently be found profitable to supplement 
these through the additional use of differentiated or special 
outlines, such, for example, as are suggested in Chapters V 
and VI of tMs manual. 

In the larger forthcoming volume it has been suggested 
that textbooks have certain values that ought not to he over- 
looked, It has also been contended that most, if not all, of 
the criteria that can be used for judging the worth of text- 
books can also be used in judging the worth of other mate- 
rials of instruction. 



CHAPTER II 


Common Items for 
Use in Analyzing all Textbooks 

1. The chief purposes of this chapter. One of the purposes 
of this chapter is to point out in some detail the nature of 
certain common items that can he used, with profit, whenever 
attempting to analyze elementary and secondary school text- 
books in any subject field. Another purpose is to indicate 
reasons why such an outline should be used by the teaching 
staff and by others, whenever an attempt is made to analyse 
textbooks. No effort is made herein to justify, in any groat 
detail, an outline consisting of common rather than of differ- 
entiated or special items, applicable to school textbooks as a 
whole. It seems pertinent, however, to suggest briefly that 
it is important for the teaching staff as a whole and for oth- 
ers, to have a common background of approach in making 
textbook analyses in the different subject fields. Such a 
means, it is believed, is afforded througlr the use of an outline 
of similar items pertaining to all of the different subject 
groups taught. Ultimately, it is desirable and necessary, of 
course, to supplement these common items with somewhat 
more differentiated aspects, pertaining to the different sub- 
ject groups, thereby including those elements that are peculiar 
to the respective fields of subject matter taught in the schools. 
Another phase usually overlooked by many writer.s is the 
characterization and explanation of the items used in an an- 
alysis outline or check list. 

2. Reason for the use of the phrase, analysis, appraisal or 
evaluation, and selection of textbooks. The sequential oi’di'r 
of the phraseology — analysis, apyraisal, and adoption or 
selection — has educational significance of large import. Pe- 
culiarly enough, and in certain instances, unfortunately, 
teachers, upon coming to their respective positions, find that 
their textbooks to be used have already been selected for them 
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in advance of tlieir arrival. In sncli instances, instructors are 
expected, as they use these textbooks, to become familiar with 
the subject matter included. This practice, for some teach- 
ers, becomes a fragmentary procedure from day to day, or 
from week to week, or from semester to semester, as the 
school year progresses. Fortunately, now and then, a small 
fraction of the total teaching body will attempt to analyse 
carefully the content of the textbooks that have been adopted. 
A relatively small percentage of the teaching corps will, how- 
ever, make any effort to evaluate the content of the subject 
matter to be taught. It is evident that the actual order of 
procedure is often the reverse' of that proposed in the phrase- 
ology used above. In other words, elementary and secondary 
school textbooks very often have been selected and adopted, 
with the possible accompanying vague hope that they will 
eventually be analyzed and. evaluated by the more competent 
members of the administrative and teaching staff, at some 
time, after the books have been put into use. It can be justi- 
fiably assumed, of course, that persons who are interested in, 
and also engaged in, research work anywhere may make an- 
alyses and evaluations with profit, apart from the necessity 
or obligation of selecting and adopting these same textbooks. 
On the other hand, it is questionable whether it is ever justifi- 
able for practical school men or women to select and adopt 
textbooks, without first having made a very scrutinizing 
analysis and well-ripened judgment of them. 

In the next place, therefore, it is herein assumed that an- 
alysis should wherever possible precede evaluation, and, fur- 
thermore, that both analysis and evaluation should precede 
the selection or adoption of textbooks in the schools. What 
the exact manner of this analysis and appraisal shall be is a 
complicated problem to which too little attention frequently 
has been given by school men and women. The following 
realistic incident is illustrative of what has, no doubt, often 
happened throughout the country, in the United States as a 
whole. In great haste, and in almost breathless condition, a 
teacher at one time in a secondary school rushed up to the 
office of Principal Blank A, on the opening day of school, and 
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inquired, “What textbook shall we use in my course for this 
year?” “We shall use,” said the Principal, “the textbook 
written by Mr. Blank B, which was adopted during the last 
week of August.” “And I do hope I shall like it very much 
and that the pupils also will enjoy it, ’ ’ said the inquiring in- 
structor. “Yes,” responded Principal Blanlc A, and added, 
“By the way, will you please let me know, at the end of this 
school year, just what you think of the textbook ? ’ ’ This some- 
what usual example will, perhaps, furnish a point of dejiar- 
ture for some of the ensuing discussions. It is appropriate 
to malce the statement here that it is important to mahe an 
analysis and evaluation of all materials of instruction itsed in 
the program of studies, whether found within or outside of 
texthoolcs. Furthermore, many, if not all, of the criteria 
used for judging textbooks as such may be used likewise in 
evaluating the materials of instruction not found within text- 
books. While this present discussion is centered strongly 
upon the textbook materials of instruction, it is maintained 
also that it is essential to scrutinize just as carefully as pos- 
sible all of the published and unpublished courses of study, 
organized and offered within the schools of the United States. 

3. Interrelationship between analysis and evaluation of text- 
books. It is possible to analyze textbook materials without, 
necessarily, at the same time, evaluating such materials. An 
analysis of certain phases of content may be made without 
any attempt to pass judgment as to the worth of such con- 
tent. On the whole, this procedure will result in a descriptive 
type of analysis. To some persons such a practice might ap- 
pear to he a waste of time and energy. However, this ana- 
lytical procedure represents a necessary preliminary step in 
any effort to pass judgment on the values of textbooks. There- 
fore, in this discussion it will be assumed that analysis is an 
important preliminary stage in the completed process. If this 
be granted, it will probably also be apparent that in the proc- 
esses of analysis and evaluation certain aspects will tend to 
overlap. Some of the items or features observed when ana- 
lyzing textbooks will be similar to certain items or standards 
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that are desirable for use ■when attempting to determine the 
■worth or value of textbooks. Therefore, it may not always 
be possible to demarcate, absolutely, the actual processes of 
analysis and evaluation at all points. This is to say, having 
made the analysis of certain aspects of a textbook, one will 
be in position, perhaps, to judge at once of the relative values 
of such items. In other instances, however, a mere descrip- 
tive analysis may not furnish sufficient grounds for passing 
judgments of worth, and it may be necessary to set up addi- 
tional criteria or standards for the purpose of judging the 
value of textbooks. In any event, it will be apparent to any 
one who attempts to analyze and evaluate textbooks that the 
two procedures are intimately as well as ultimately inter- 
woven. On the other hand, it might be possible to find by 
analysis that a school textbook in English, or history, or sci- 
ence, or mathematics contained a certain number of pages, 
or topics, or problems, and that other books contained a dif- 
ferent number of pages or problems and yet not in any way 
determine the relative worth of such pages, topics, or prob- 
lems discussed, unless one had set up certain standards for 
judging the quality of the subject matter included. Further- 
more, if it were found upon examination of these same text- 
books that certain inaccuracies of statements had been made, 
then the very act of analysis in this instance, is almost equal 
to au evaluation. So that whether analysis must always nec- 
essarily precede evaluation or not will be dependent, in part, 
upon the nature of the items or aspects which are being ex- 
amined. 

4. The nature of analysis. Considerable care should be 
taken to make clear that each individual means the same thing 
by what is here designated as analysis. It is possible that 
even when taking this precaution, differences of opinion ■will 
still exist among different indmdnals. It is at this point, and 
on this aspect, that the scientist and the philosopher have 
often found themselves in disagreement. /By many authori- 
ties, analysis is thought of as a process which is, primarily, 
characteristic of the scientist whose interest lies in a faithful 
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description and report of existing facts and data. Likewise, 
by many authorities, evaluation is thought of as a process 
which is primarily characteristic of the philosopher whose 
chief interest lies in determining the relative values or worth 
of facts and ideas. The suggestion has already been made 
that it may be difficult, at times, for all persons to agree on 
the precise meaning of the term, analysis. However, as a 
point of departure, some kind of statement should be agreed 
upon as to what is meant. Therefore, hy analysis herein will '' 
he meant a clear, faithful, descriptive report of the actual 
data and facts embodied within teocthoolcs representing differ- 
ent subject fields. Such an analysis will include as complete 
an observation as possible of all of the varied items or aspects 
represented under certain designated master headings or cate- 
gories and their corresponding subdivisions. 

5. The nature of the main or master divisions to he employed 
in an analysis of textbooks. (1) The first important master 
item or division should include the authorship personnel and 
the underlying philosophy or points of view of the author 
or authors. Subdivisions of this master item should consist 
of the points of view of authors explicitly or implicity stated ; 
of specified reasons, and purposes for writing the textbook; 
of the kind of training and experience of the author or au- 
thors; of the method of procedure used in writing the text- 
book. Too little emphasis usually has been placed by many 
writers upon the points of view held by authors of textbooks. 

(2) The second master item has to do with the nature of 
the subject matter, which by some writers has been designated 
as the content of the textbook. Amplified phases used later 
on in this discussion under this second master heading are as 
follows : Eecognition or statement of general aims of educa- 
tion as a whole ; recognition or statement of aims applicable 
to the teaching of the different subject fields; selection and 
arrangement of subject matter in harmony with stated aims ; 
influences of committees and leading proponents and authori- 
ties ; selection and arrangement of subject matter in terms of 
pupil experiences; arrangement of subject matter in terjns 
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of so-called teaching- divisions or units of knowledge; recog- 
nition of the relative emphasis or perspective of different 
aspects of subject matter included; accuracy and reliability 
of factual data included ; the nature and amount of illustrative 
materials used ; adaptation or suitability of textbook content 
to the courses of study actually agreed upon for use by the 
school staff in question. Incidentally, it may be added at 
this juncture, that this second master division just suggested 
should occupy well on to one-half or more of the total atten- 
tion given to all of the different items of a whole analysis 
outline. 

(3) The third master aspect or division outlined for con- 
sideration has to do with the instructional aids and helps for 
the using of textbooks, found directly within the textbook 
or elsewhere. These are herein suggested in more detailed 
form than sometimes has been customary. Even when the 
items mentioned are actually found within textbooks, it is still 
possible that inexperienced teachers or experienced teachers 
of the “laissez fairs” type may overlook them in their use 
of textbooks. The subdivisional items outlined, later on, un- 
der instructional aids are such, for example, as follows : tables 
of contents, lists of tables, charts, at the beginnings of text- 
books; questions, summaries, and so forth, at the beginnings 
or ends of chapters or other divisions, or the inclusion of pic- 
tures, diagrams, drawings, etc.; indices, appendices, glossa- 
ries, etc., at the ends of textbooks ; suggested supplementary 
visual aids, first hand observations, workbooks, worksheets, 
etc., outside the textbook as such ; suggested collateral sources 
in other textbooks, and so forth. 

(4) A fourth master phase, often included at the very out- 
set of an outline sheet by some writers, in the examination of 
a textbook, has to do with the mechanical features. No at- 
tempt is made to defend the exact order of importance of 
the various master phases above suggested. Whether the 
examination of the mechanical features of a textbook be made 
at the outset or later on does not have a great deal of relative 
educational significance. No effort is made, furthermore, to 
suggest dogmatically the relative value of any particular 
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outline, rather than another, to be used for analysis. Formal 
and mechanical features cannot, however, justifiably be wholly 
ignored. The relative importance of this master item varies 
somewhat, when thought of as applied to textbooks on ele- 
mentary school and secondary school levels. The following 
sub-phases have some educational significance : The total num- 
ber of pages devoted to subject matter; the durability and 
composition of bindings ; the quality of paper used, the gen- 
eral typography of the textbook; the accuracy of graphic re- 
productions and materials. The educational significance of 
some of the above sub-phases is quite indirect. Nevertheless, 
they are important enough to receive some consideration in 
textbooks for use on the secondary level or area of our 
schools, as well as on the elementary school level. 

(5) The fifth master item, namely, publication and pub- 
lisher, also, has usually been made somewhat more prominent 
by some writers than is true in the present treatise. In most 
of the previously published outlines for textbook analysif^, 
this master item appears earlier in order of placement than 
is true in the present instance. But again, it may be suggested 
that its exact order in an analysis outline has no special edu- 
cational significance, that is, whether it comes at the begin- 
ning or the end. Its relative educational importance, per- 
haps, is greater in case of the selection of textbooks, as well 
as in their analysis than in the act of appraisal. So that this 
fifth master item, as will be noted later on, has been omitted, 
or made optional in case of the appraisal outline or score 
sheet. This item of publication and publisher, however, has 
enough relative importance not to be wholly omitted from any 
suggested outline sheet used in the general analysis of all ele- 
mentary and secondary school textbooks. But it is question- 
able whether it should be included in an appraisal outline 
sheet. However, if appraisers feel that it should bo included, 
then they should simply agree arbitrarily on the number of 
points to be given for the same. Among the sub-items to be 
included are the following : The nature and educational sig- 
nificance of the title; the nature of new or revised editions 
after the first copyright ; the prominence of publishers ; ways 
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and means for exhibiting the merits of manuscripts when 
published. 

6. Reason for using a general analysis outline. The chief 
object of the use of the proposed general analysis outline or 
check list is to guarantee a ready and intelligent acquaintance 
on the part of all persons involved with what actually exists 
in textbooks. There is always a great temptation for individ- 
uals to begin at once, when examining textbooks, by passing 
hasty judgments upon their worth. It is contended herein 
that a descriptive analysis of what exists in the content of 
textbooks is an important initial step in the completed pro- 
cedure, which consists of analysis, appraisal, and adoption of 
textbooks. At the outset of this discussion, it, therefore, is 
assumed that it is desirable in all instances to make a careful 
examination of the nature of the content of textbooks, and of 
their organimtion, before deciding upon the question of their 
selection or adoption. Furthermore, it is assumed that the 
virtue of analytical examinations will be enhanced consider- 
ably, if some agreed-upon common items and procedures be 
used by all persons who participate in such analyses. 

Frequently, one will hear school administrators say that 
it has been their custom to have their instructors cooperate 
in the examination of textbooks, before making any adoptions. 
Granting the desirability of such a wholesome practice, one 
may raise the question as to how profitable such a procedure 
is, providing no definite guide be given nor specific sugges- 
tions made as to what is to be looked for by such instructors. 
It would be an interesting experiment to attempt to find out 
whether analyses made without the use of any outlined sug- 
gestions would'bring about as desirable results as through 
the use of such suggestions. The present writer makes the 
challenge that more fruitful results will be obtained through 
the use of some carefully wrought out analysis outline sheet 
than without its use. In the light of this challenge, a some- 
what detailed statement follows with reference to the nature 
of the respective items proposed, for use as a minimum, when 
analyzing textbooks. It should be remarked, again, that ulti- 
mately certain supplementations and amplifications will be 



OOMMOST ITEMS IN AWAiTZING TEXTBOOKS 


11 


necessary, when attempting to analyze respectively, for ex- 
ample, textbooks in English, or foreign language, or mathe- 
matics, or science, or in any other school subject. In other 
words, when examining a textbook in English, one will nat- 
urally look for some phases not necessarily similar to those 
looked for when analyzing a textbook in science. Neverthe- 
less, it has seemed desirable, as a first step, in the total pro- 
cedure, to suggest an outline for textbook analysis applicable 
to all subject groups and to their corresponding subdivisional 
subjects. 

7. Interpretation or explanation of the elements or items in 
the proposed general analysis outline. In this chapter, there- 
fore, an attempt is made to call attention to certain elements 
that appear to be applicable in the analysis of the textbooks 
in any of the different elementary and secondary school sub- 
jects. The exact order of the items discussed in some detail 
herein is the same as the order which appears later on, in 
Chapter IV, in the actual outline itself which is submitted. 
No sanctity is intended with reference to the exact order in 
which these items appear. Furthermore, it is thinkable that 
the exact formulation of the items might be sometimes other- 
wise stated by other persons, and that certain sub-items 
probably will occur to the reader, which have not been ex- 
plicitly stated in the outline sheet, which is presented later 
on in this treatise. It will be noted that the following general 
analysis outline, which has been anticipated in the previous 
discussion, is greatly simplified by including only five grand 
divisions or master phases, namely: (1) authorship; (2) na- 
ture or composition, selection and organization or arrange- 
ment of content, together with some suggestions on methods 
of teaching; (3) use of instructional aids within the textbook 
itself, and other supplementary aids; (4) the format and 
mechanical features; (5) publication and publishers. Tlio 
somewhat detailed discussion which follows is justified on the 
ground that it is essential that the items involved in attempted 
analyses be made as clear as possible to all individuals who 
may participate in this analysis. 
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(1) The relative significance to he given to the authorship 
personnel of textbooks. Obviously, the authorship personnel, 
and the organization of the content of any textbook are very 
closely interrelated aspects. Nevertheless, authorship is of 
sufficient importance to be considered on its own account. The 
point of view or theory held, or, if you choose, the philosophy 
as a whole, of any author of any textbook should be regarded 
as having considerable educational significance. The point 
of view includes, in part, educational issues which are out- 
standing, such, for example, as: How far should the indus- 
trial, economic, and social aspects of the content in history 
textbooks supplement or modify the earlier tendency to em- 
phasize merely political and military aspects? Soihetimes, 
the point of view can he detected at the outset either in the 
preface, or introduction; sometimes within the body of the 
discussion of the textbook, or perhaps both. It may not al- 
ways be easy to discover the author’s point of view, explicitly 
‘stated in his textbook. In any event, it is essential, in malting 
an analysis of any textbook, that individuals try to discover 
the exact nature of the point of view, theory, or underlying 
philosophy which is reflected in the materials or content of the 
textbook as a whole. Some individuals, of course, may ques- 
tion the advisability of considering the author’s statement of 
his point of view or philosophy in the preface or elsewhere 
within his textbook. The position herein taken is that it is 
very essential to know and understand clearly the point of 
view of any author of any textbook in order to understand 
and use it most intelligently. 

In some instances, the specific aims or reasons announced 
by an author for writing a textbook may overlap with the 
statements given by him, relative to the point of view as a 
whole held by him. In other instances, it may be true that 
additional aims to the point of view, for writing the textbook 
may be stated. These may be expressed, for example, in terms 
of the nature and organization of the content; or, of the 
method of teaching ; or, of the grade of school work for which 
intended; or, of the pupil’s interests and capacities as such. 
So that, in many instances, the statement of the point of view 



OOMMON ITEMS IN ANAIiYZIWG TEXTBOOKS 


13 


held by the author, and the statement of his purposes for 
writing the textbook may be found to be combined and, in 
other cases, separately stated. 

The type of academic and professional or educational 
training which authors have had deserves some consideration. 
The types of teaching experiences which they have had in 
elementary and secondary schools, or in teachers’ colleges, 
or in other higher institutions of learning, along with oppor- 
tunities for travel, are elements too important to be wholly 
disregarded when making analyses of textbooks. The recency 
of both training and the experience of the author is likewise 
of some consequence. Sometimes, these data cannot be found 
easily within published textbooks. Of course, some persons 
will raise the question as to whether these data should be 
considered. In any event, it seems desirable that such data 
be procured from some reliable source or other, by persons 
who are responsible for analyzing respective textbooks. 
Moreover, such data should be considered as educationally 
significant. 

The writing of some textbooks has been based upon re- 
search or careful investigation and upon extended experimen- 
tation. Such research and experimentation, in some instances, 
has been carried on for a series of years under somewhat 
controlled situations in the classroom. Then, the results of 
the investigation have been recorded and, in the light of these 
findings, certain modifications have been made before the final 
publication of the manuscript. Other books have been based, 
primarily, upon the cumulative experiences and observations 
of the author, but not based upon controlled classroom tryout 
or experimentation. All kinds of variations, of course, of this 
second type of writing will be found to exist. 

A factor that is not so easy to describe in all of its fullness 
has to do with the style of language employed by the author. 
Some books are so written that they seem to carry pupils for- 
ward in a more or less easy manner without blocking or hin- 
dering their thinking. For want of a better phraseology this 
may be designated as an easy and free style versus a labored 
manner of presentation. Again, closely related to the above. 
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may be meiitioaed motivated reading for the pupil, in which 
the statements that are made will appeal to pupils’ interests 
and abilities and desires. Also, in the third place, in some 
subject groups, perhaps more than in others, terminology 
may tend to be too technical for the pupils to understand. 
How to avoid being too technical and yet technical enough to 
insure the continuous progress of the pupil becomes a real 
problem. Some of these factors, just mentioned, will apply 
more directly to certain subjects, and other factors, to other 
subjects. Some persons may feel inclined to include the above 
aspects under the nature and organization of content rather 
than under authorship. It probably makes little difference 
under which master division these are included so long as they 
are not wholly ignored. It is obvious that some textbooks 
possess a much more labored style of treatment than others. 

Perhaps an additional element, here designated as general 
intelligibility of the treatise as a whole, has already been cov- 
ered in large measure in the above items, yet it is clear that 
the textbook as a whole should be adapted to the needs of the 
learners for whom it is intended. It is obvious that the item 
mentioned above and characterized as the general style of 
the author’s language, must be judged in a rather highly sub- 
jective manner. Consequently, it is hlcely that somewhat wide 
variations may sometimes result in the event of respective 
judgments made relative to this aspect. Despite the fact 
that subjective reactions will sometimes obtain, such analyses 
will nevertheless have considerable value. The fact that some 
judgments are highly subjective rather than objective does 
not render them wholly valueless. In fact, reliable objective 
measures of any sort must always be accompanied by some 
reflective thinking, which is quite subjective in nature. It 
might be contended that this point belongs more clearly under 
evaluation rather than under analysis. 

It may not be amiss at this juncture, to call attention to 
the fact that two of the elements outlined under the master 
division designated as authorship will call, primarily, for sub- 
jective, analytical reactions, namely in the instance of deter- 
mining the point of view, or the philosophy of the author, 
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and in tlie case of determining tlie general style of language 
employed by Mm. On the other band, the attempts to ana- 
lyze those factors having to do with the announced avowed 
aims for writing the text, or the author's training and experi- 
ence, or his method of writing the text, are primarily objective 
in character. In some of the suh-aspects of these aforemen- 
tioned five master items, a combination of both the subjective 
and objective types of analysis will, at times, necessarily be 
included. 

The likelihood of the overlapping of the various aspects 
wMch are outlined with reference to the authorship of text- 
books, and of those pertaining to the content and its organiza- 
tion has already been acknowledged. Once this is admitted, 
however, it should be added that the importance of author- 
ship of textbooks has, ordinarily, been too meagerly and too 
raggedly considered by most writers. Enough has been said 
to indicate, of course, that mere reputation of an author as 
a great scholar, or his superior standing as a college instruc- 
tor is not a full guarantee of a successfully written textbook 
for use in elementary and secondary schools, important as 
such reputation may rightly be regarded to be by many per- 
sons in certain respects. 

(2) The relative significance of the nature of the compo- 
sition, of the selection and of the arrangement or organisation 
of the materials of instruction found within the body of the 
discussion of the textbooh, and of the methods of teaching 
suggested. It is customary for some writers to separate, for 
purposes of discussion, the selection, and the organisation or 
arrangement, of the content of subject matter taught. For 
theoretical purposes tMs is undoubtedly desirable. In the 
actual administration of subject matter in the classroom, how- 
ever, selection and organization usually, if not always, go on 
simultaneously. In the present discussion, it will be noted 
that selection, and arrangement or organization, of subject 
matter, have not been separated, but have been outlined as 
parts of a unitary process, as is shown, for example, in one 
subdivision under division II of the outline, or, in the case of 
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other subdivisions in the outline sheet of common items for 
use in analyzing textbooks. 

Various criteria have been considered by different pro- 
ponents in the selection and organization of materials of in- 
struction in elementary and secondary schools. This task 
represents a complicated problem. For example, (1) the stage 
of society or of civilization existing in any country at any 
specified period of history; or (2) the status of the develop- 
ment of a subject or subject group; or (3) the nature of the 
individuals to be educated; or (4) the accepted aims or pur- 
poses of secondary education as a whole, may be considered. 
These have all been suggested by different writers at different 
times.^ A number of committees, national and regional in 
scope, have used the last of these criteria,^ namely, educational 
aims or objectives. Some curriculum counsellors have sug- 
gested that the objectives of education as a whole be used as 
the outstanding criteria in the formulation of subject matter 
to be taught.^ It is here conceded that certain criteria other 
than educational objectives, such as have been suggested by 
Williams, Parker, and by other writers, not mentioned in de- 
tail should be considered.'* It is, however, desirable, in any 
event, to consider the relative importance of recognizing the 
general aims of education, together with their amplified 
aspects as applied to the different subject groups. It is think- 
able, of course, that, at times, all of the above criteria may 
simultaneously need to be taken into account, in their due 
proportions. 

It is pertinent to insist, in the midst of the present accu- 
mulation of the almost unwieldy mass of subject matter to be 
taught in our current elementary and secondary schools, that 
such materials of instruction he consciously pointed toward 
the realization of desirable and worthy purposes of the ele- 
mentary and the secondary schools. During recent years, 

^ Williams, L, A. The Mating of Ourricnla in High Schools, pages 8-18. 

“ N. B. A. Cardinal Prin. of See. Ed., and N. 0. A. — H. S. Ourriouliim Eeor- 
ganization. 

“Bobbitt, Pranklin. Chapter 11, How to Make a Curriculum. 

^Parker, 8. 0. Methods of High School Teaching. 
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along with, the increasing complexity of life, these general 
aims of the school have inevitably mnltiplied. These can. be 
found listed in detail in committee reports, and in textbooks 
on principles of elementary and secondary education. Noth- 
ing is gained from simply deploring this increase in the com- 
plexity of social, economic, and industrial conditions, nor in 
decrying the inevitable increase in the number of general edu- 
cational aims or objectives that need to be recognized by ele- 
mentary and secondary school people. Such social phenomena 
represent conditions to be faced that are as real as the facts 
of natural science though, in most instances, they are more 
difficult to control. It seems obvious that some portions of 
subject matter, when selected and arranged for instruction 
in the schools, should in part, at least, always point toward 
the realization and fulfillment of desirable ends to be reached 
in the field of elementary and secondary education as a whole. 

It should be parenthetically remarked, at this juncture of 
the discussion, that the acceptance of the above obligation does 
not ignore the necessity of recognizing also the need for mas- 
tering certain fundamental routine aspects in connection with 
the respective subject groups, in order that pupils may gradu- 
ally progress in their advanced study, but it does mean that 
a common obligation should be set up to be recognized by 
the whole of the elementary and secondary school teaching 
corps, as well as by all authors of textbooks. When once this 
common obligation of recognizing the general goals of educa- 
tion is acknowledged by all of the teaching groups, then each 
instructor should be allowed to use many additional proce- 
dures to develop in pupils the mastery of certain fundamental 
routine aspects which enable them to go ahead without di.stinct 
handicaps and penalties in their normal and continual prog- 
gress in their work in each advancing successive year. 

Another phase of large importance has to do with the clear 
formulation of direct classroom teaching aims and purposes 
that are applicable to the different subject groups, and, to 
the different grades of the elementary and secondary school 
system involved. In, fairness to the most snccessful instruc- 
tors of the past, it should he said that, undoubtedly, many. 
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if not most of them, have always had in mind certain class- 
room teaching aims to be accomplished, in the presentation 
of their chosen subject matter. At the same time, with equal 
pertinence, it can be maintained that, in many instances, other 
instructors have merely passed along subject matter delivered 
to them in neatly bound textbook packages, without ever ask- 
ing why, or for what reason they do offer this or that subject 
content. G-eneral aims of elementary and secondary educa- 
tion as a whole, and so-called classroom and subject aims 
should be regarded as complementary to one another. The 
recognition of such aims should help to avoid the perfunctory 
presentation of subject matter as an end in itself. ' 

Moreover, intelligent counsel, given by persons located in 
higher institutions of learning (and, for whom one must have 
great respect, because of their scholarship in these fields) 
should be sought. In all of this, not only an analysis of what 
is, or of what now exists, but also an attempt to anticipate 
what ought to exist, or, be true, is essential. This procedure 
will avoid any tendency to continue analysis of what is, indefi- 
nitely, without any attempt to pass judgment later on, upon 
what ought to exist. 

Much of the criticism against elementary and secondary 
school aims in the past, perhaps, is not due so much to the 
fact that we have disagreed on the necessity of having general 
aims consciously set up as it has been due to the fact that 
these aims have not always been determined, on a satisfac- 
tory basis, nor with as great validity as possible. If it should 
be found that an already adopted textbook in any one subject 
group or other has not proposed any aims to be realized 
through the subject matter outlined, then the task of instruc- 
tors is somewhat more difficult, namely, the attempt to formu- 
late certain aims or ends to which the subject matter of the 
textbook involved are applicable. In brief, the practical prob- 
lem appears to be as follows : In case desirable teaching aims 
of the subject group are announced by the author, then in- 
structors ought to be able to realize to some degree such aims ; 
on the other hand, in case such aims are not clearly set up by 
the author, or authors of textbooks used, instructors will need 
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to adapt the subject matter of the textbook to desirable aims 
that have been agreed upon, by respective competent school 
officers, applicable to the subject group in hand. 

Whenever a consequential aim, or point of view, has been 
announced by the author, or authors, it is relevant to inquire 
as to how far the nature of subject matter throughout the 
textbook lends itself to the fulfillment of it. If, for example, 
in a textbook on English composition, it should be stated that 
one of the points of view is that of “functional” grammar, 
the ability of the instructor to see or not to see whether the 
selection and arrangement of the content of the textbook is 
such as to assist in the fulfillment of this point of viev/ is con- 
sequential. The above suggestion, obviously, approximates, 
at least, a partial or semi-valuation. 

^ The evolution of textbooks and of courses of study, as is 
true of many other kinds of aspects of the modern school sys- 
tems, is a many-rooted affair. It is not always easy to detect 
the most influential factors at work, out of the possible num- 
ber that may have been involved. During the last decade and 
a half, for example, certain new influences have appeared in 
textbook making and publishing. When one traces out the 
evolution of textbooks during the nineteenth and twentieth 
centuries, in the various fields of school subjects, one will 
find that certain dominant theories, held at certain periods 
have influenced the nature of the content. The “formal disci- 
pline conception of the mind is an outstanding example of 
this, during the nineteenth century and earlier. In more cur- 
rent times, the influence of the points of view held by national 
and regional committees, or of individual proponents, working 
upon the reorganization of elementary and secondary school 
subjects is frequently apparent. Outstanding instances, for 
example, are to be found in the case of the Classical Investi- 
gation in Latin, of the National Council of Mathematics, of 
the Modern Language Association, of the National Council 
in English, of the reports of Committees on history, of the 
National Reports on Reorganized Science, and of other sub- 
jects. In many instances, the so-called patterns set up hy 
members of committees, or by individual proponents have 
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been adopted practically m toto. In some other instances, 
modifications of the snggestions made by the above named 
types of committees, or, of the opinions of outstanding pro- 
ponents have been made. 

On one item involved in textbook writing, apparently there 
has been little, if any, disagreement among educationists. 
Eeference is here made to the almost threadbare contention 
that subject matter should be adapted to the ability of pupils 
to comprehend, or perhaps, in even more modernized form, 
to the abilities of pupils having many individual differences, 
in their power to comprehend. This oft-repeated phrase, 
namely, ‘'psychological adaptation” of the content of text- 
'books to pupils’ capacities and abilities, will obviously, never 
be out-moded. For human nature will continue to be what 
it is now, relative to the nature of the learning process. Once 
this tenet is granted, however, it is. questionable whether au- 
thors untutored in the real nature and virtue of psychology, 
and its application to education have seen the fullness of the 
meaning of this trite phrase, namely, “psychological adapta- 
tion of subject matter.” No apology here need be made for 
referring to the above psychological tenet in its application to 
textbook content, or to course of study content, or to any 
other flexibly organized materials of instruction. To any one 
who is at all versed in educational psychology, the phrase 
“adaptation to individual differences of pupils” represents 
a very important as well as very composite affair. The state- 
ment involves the psychological differences of pupils with 
reference to their temperamental traits; with reference to 
the effects of their more informal social life and experience 
outside the school. This is but a brief array of representa- 
tive phases of the existing individual differences of pupils. 
These reqjresent an important phase of the adaptation of sub- 
ject matter to the levels of the comprehension of learners. In 
parenthesis, let it be remarked that the impossibility of sep- 
arating content and method of instruction in classroom prac- 
tice is here very clearly manifest in connection with this last 
named factor. 
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When one considers, therefore, snch aspects as meaning- 
fulness and clarity of expression in textbooks, or the neces- 
sity for making a gradual transition from the easier to the 
more difficult problems and processes, one is conscious of the 
fact that many angles and factors of the learner’s experience 
need to be considered. To be more specific, for example, the 
ability to comprehend technical terminology used by authors 
and the ability to understand the vocabulary involved in dif- 
ferent subjects will vary among pupils when perusing any 
textbook. Incidentally, it here may be remarked that certain 
authors of recently written textbooks are taking this vocabu- 
lary problem into serious consideration. The degree of mean- 
ingfulness, or its lack, will be dependent upon many varying 
factors. Lack of meaningfulness may be due to lack of apti- 
tude on the part of the pupils to master technical terms and 
vocabulary ; it may be due, in part, to lack of interest in the 
subject matter; it may be, due to poor previous training; or, 
to other reasons not designated above. 

How to organize or reassemble subject matter based upon 
textbooks or other sources most profitably for successful pres- 
entation in the classroom has been a well-worn discussion f or 
many years past. For instance, the “topical” method was 
stressed in certain subjects, such as history. In any event, it 
is obvious that a fragmentary and disconnected presentation 
of any kind has been opposed by the best authors and instruc- 
tors for many years. Eecently, one of the outstanding ten- 
dencies has been to arrange subject matter in terms of so- 
called “teaching units”. Some authors of textbooks have con- 
formed to this plan in their current writings. Certain virtues 
are claimed for this type of organization. At this juncture, 
our chief interest is to attempt to determine whether the text- 
book materials are so organized or not, and not to attempt 
to determine the virtues or limitations of the same. Again, 
certain other recent authors, for example, have not stressed 
teaching units per se, but have emphasized so-called “situa- 
tions”, or “conditions”, or governing “principles”. In a 
book entitled “Cooperative Supervision in G-rades Seven to 
Twelve”, the present author has discussed briefly the virtues 
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and limitations of “teaching unit” organization of subject 
matter. 

Balance and perspective or proportionate distribution of 
emphasis upon different topics included in a textbook is of 
considerable consequence. In the actual selection of subject 
matter from any source whatsoever, the problem of relative 
values is always involved. This, it will be remembered, was 
one of the criteria suggested by the late Professor S. 0, 
Parker of the University of Chicago. In his discussion, one 
question that arose was whether a certain aspect of foreign 
language, or of mathematics, would be of as much value to 
the pupils concerned as would be the offering of some other 
subject or subject group. In the present treatise, however, 
balance has to do with relative values, or emphases placed 
upon the various phases included within any one textbook or 
other. This item should also be regarded as having consider- 
able consequence under special or differentiated analyses 
outlines later on submitted. 

This element, called relative balance or perspective, has to 
do with whether an appropriate emphasis has been given to 
the different phases of the subject discussed in a published 
manuscript. One way, of estimating such emphasis might be 
to note the amount of linear space devoted to the same, or 
perchance, the number of pages. Whether this should serve 
as a final procedure for passing judgment on a textbook, in 
this respect, may of course be open to question, but at any 
rate, the problem of the distribution of emphasis given to cer- 
tain phases of work is an item that should be carefully con- 
sidered in some manner or other. 

One of the biggest improvements that has been apparent, 
during the last century, has had to doi with the accuracy and 
reliability of factual data presented in textbooks. One needs 
only to trace back, for a half-century or more, the nature of 
the content of subject matter found within textbooks, in re- 
spective subject fields, in order to discover the progress which 
has been made in this respect. At the present time, factual 
errors in textbooks are regarded as almost inexcusable, in 
the ease of some, if not in the case of all of the subject groups. 
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Fiirtliermore, witli pertinence, it may be rightly insisted that 
original data presented by authors themselves, or data bor- 
rowed from other sources, should be as accurate and reliable 
as it is possible for them to be, in the light of supporting 
evidence. This involves both accuracy of the data per se, as 
well as accuracy of quotations taken from other sources used. 
One difficulty, of course, occurs here, namely, points of view, 
as a whole, held by authors, even within the same held, will 
sometimes vary. Therefore, the corresponding supporting 
evidence will necessarily vary somewhat. 

The nature, amount, and value of illustrative materials 
appearing within the body of textbooks will differ greatly. 
The illustrations may be few or many, representative or lim- 
ited in scope, meaningful or relatively empty. This aspect 
may be studied and traced with interest even from the time 
when Comenius’ Orbis Piotus appeared, during the seven- 
teenth century, down to the present day. One may trace with 
interest and proht this phase in elementary and secondary 
school textbooks of the nineteenth and twentieth centuries. 
Elementary science textbooks furnish a good illustration of 
the attempt to improve in making abstractions more concrete 
and realistic to pupils, at the present time. Present-day text- 
books in the held of history and social studies Idcewise, show 
improvements in this feature. Precaution, of course, needs 
to be taken against assuming that the mere appearance of 
illustrative materials in textbooks will absolutely guarantee 
better learning on the part of the pupils. An illustration of 
this can be found in the one-time over-worship, and over-for- 
malism of the Pestalozzian “object lesson” movement in 
Europe and America during the latter part of the nineteenth 
century. Despite this precaution, one is justihed in claiming 
that appropriate accompanying illustrative materials, incor- 
porated within the body of any textbook within any subject 
group, are an asset in the case of textbooks designed for use 
on the elementary school level, junior high school level, as 
well as during the first years, at least, of the senior liigh 
school level and even on into the junior college level or area 
and above. 
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Variations of practice occur with reference to the agree- 
ment or non-agreement between textbooks adopted, and be- 
tween the aims or purposes of the courses agreed to by the 
respective teaching bodies in question in different localities, 
whenever no available written statements of the purposes of 
the courses of study offered in a school system are found to 
exist on paper in typewritten, mimeographed, or other printed 
form. Even where purposes for offering courses are avail- 
able in explicitly stated form on paper, sometimes, the text- 
books are adopted first and, then afterward, an effort is made 
to see how the textbook materials may perchance relate them- 
selves to such purposes. In any event, it is warrantable to 
suggest that a comparison should be made between the con- 
tent of textbooks being used, and the courses offered, together 
with the corresponding purposes or aims of such courses, as 
formulated by the teaching body and by other school officers, 
within a given school system.' 

(3) Relative significance of the instructional aids found 
within, as well as those .supplementary, outside of textbooks. 
One of the most profitable types of analysis that can be car- 
ried on by individuals has to do with a scrntinous study of the 
instructional aids and helps found either within, or else 
accompanying the textbooks that are under consideration for 
adoption by any group of individuals. 

To the average layman, sometimes to teachers, and un- 
doubtedly to most pupils, unless their attention be called to 
their value, such features as tables of contents, lists of tables 
and charts, questions, outlines, summaries, appendices, in- 
dices, and glossaries within the textbook, all represent so 
much dead-weight lumber or mere fillers. Perhaps, a little 
more apparent is the relevancy of aids and helps found out- 
side of the textbook, by way of all kinds of visual aids, col- 
lateral readings, or supplementary problems and exercises 
often found in accompanying workbooks. Individuals who 
are not accustomed to writing textbooks, probably on the 
whole, are little aware of the time, energy, and financial ex- 


' Hopkins, L. T. Currieulnm Principles and Piactices — Problem XIV. 
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pense given to well-qualified indices or tables of contents, or 
to well-formulated pertinent questions, summaries or out- 
lines ; or to well-selected pictures, drawings, diagrams, etc. ; 
or to supplementary aids and sources suggested by authors 
of textbooks. 

Some textbooks may be strong in one or more of these 
aspects. Other textbooks may be strong in other aspects, but 
it will probably be found that no one textbook author will 
have a “long-suit” in all of the features mentioned under 
division III of the proposed general analysis outline sheet. 
Of course, here, as in the ease of other elements, textbooks 
may be strong, but when placed in the hands of untrained 
teachers, the accompanying instructional aids and helps may 
have little value for pupils. Undoubtedly, the relative values 
of the master divisions, I, II, and III, given in the itemized 
analysis outline sheet in Chapter IV, namely, authorship, 
content of textbooks and methodology included, together 
with their accompanying aids and helps should bo regarded 
as very important, whenever attempting to make detailed 
analyses of elementary and secondary school textbooks. 

The point of view of an author, the content of a textboolc, 
together with these instructional aids and their organimtion, 
are unquestionably the most important educational feaUtres 
to be noted in making an analysis of a textbook. This state- 
ment will probably not be disputed by any one. Further- 
more, the details of these aspects are rather numerous and 
need, for most persons, to be carefully outlined. As was in- 
dicated earlier regarding the item of authorship, so likewise 
here, some of the sub-aspects of the content and its organiza- 
tion, or in other words, of the nature or composition, selec- 
tion and arrangement of materials of instruction are more 
easily analyzed with definiteness and objectiveness than ai’e 
others. 

Some of the items included under the master division II 
of the analysis outline later presented represent, perhaps, 
predominantly objective aspects, namely, influence of com- 
mittees and individual proponents, arrangement in teaching 
units, determining accuracy and reliability of factual data, 
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and nature and amount of illustrative materials. On the other 
hand, perhaps the following represent, primarily, subjective 
phases on the part of analyzers, namely, recognition or state- 
ment of general aims; of aims applicable to different subject 
groups; of organization of subject matter in harmony with 
teaching aims of different subjects ; and of adaptation of text- 
book materials to courses and the aims thereof actually 
offered. Again, however, it may be reiterated that a number 
of these sub-divisional aspects under division II, as a whole, 
may involve a composite of both subjective and objective ele- 
ments, whenever making analyses. 

(4) Relative significance of the mechanical features or 
format of teoathoohs. All in all, in comparison with the other 
factors used in analyzing textbooks, the mechanical aspects, 
in many instances, have been given an undue amount of em- 
phasis, by many individuals. Nevertheless, this item should 
not he wholly ignored. Certain mechanical features of ele- 
mentary textbooks are relatively more important than are 
those same features in the case of secondary school text- 
books. For example, the size and arrangment of the type, in 
the first few grades of the elementary school, has considerable 
significance, as does the length of line and spacing, or the 
placement of pictures, which are suggested in Chapter IV in 
the outline for textbook analysis. One item suggested in- 
cludes textbook typography, and another item includes 
graphic reproductions, and pictures. These last named items 
do have some relative educational hearing and significance. 
The item pertaining to graphic reproductions, in some re- 
spects, is the most important of these three. The item refer- 
ring to quality of paper has some direct psychological and 
pedagogical bearing. The item pertaining to durability of 
binding has very little, if any, direct bearing on the matter of 
the final selection of textbooks so far as the educative process 
of the pupil is concerned. Of course, financially speaking from 
the point of view of selection, primarily, it has a larger rela- 
tive value. Therefore, later on, in attempting to set up bases 
for appraising textbooks the mechanical features, obviously, 
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should not be given a place equal to autborsbip or to content 
and its organization, or to instructional aids and helps. 

(5) The relative significance of publisher and publication 
of the manuscript. By many writers and by the earlier for- 
mulators of so-called “score cards” for “rating” textboohs, 
a notation of publishers and of publications, usually was 
placed early in any scheme or plan for analyzing or judging 
textbooks, probably, chiefly because the title, the copyright, 
and the name of the publishing company appear first, in con- 
venient form, in any published manuscript. One may, of 
course, as well talk of a house without a roof in the temper- 
ate zone, as of a book without a title. It is important to note 
the exact title given to a textbook. The date of the copyright 
is probably more significant in certain fields than in others. 
This depends much upon the type of data included in a pub- 
lished manuscript. The more recent the edition is, in some 
instances, the more valuable it is felt the material will be. 
But recency and accuracy of material are not necessarily of 
equal value in all instances. On the whole, educationally con- 
sidered, it appears that the titles of elementary and secondary 
school textbooks should give as accurate a cue as possible to 
the nature of the content included within them, although of 
course, most titles need to be, necessarily, generic or general 
and comprehensive in nature, Revised editions or new edi- 
tions should be justified largely on the grounds that they 
really add to, or subtract from, or modify, in some way, the 
original edition. Camouflaged revised editions cannot ever 
be easily defended. Thus, authors should pointedly designate 
the nature of revisions made in manuscripts and never sim- 
ply put between new covers wholly unchanged materials un- 
less frankly designated as such. This is a worse practice 
than putting old wine in new bottles, or vice versa. 

The matter of publishers and publishing houses is very 
difficult to discuss with fairness to every one, and with clar- 
Publishing companies have multiplied and improved very 
much during the last quarter of a century or more. The 
means and ways of exhibiting the merits of respective pub- 
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lications, however, vary considerably. And yet, many desir- 
able practices in common do exist. It is evident that some 
phases of the publisher’s work are involved both directly and 
indirectly, whenever analyzing the content of textbooks, as 
found, for example, in the ability of companies to present 
good illustrative and graphic material within the body of the 
textbook. 

It will be discovered that parts of the above discussion 
tend to be almost semi-valuative in nature. Admittedly, it 
is rather difficult to avoid the discussion of appraisal or valua- 
tion, as well as of selection, whenever considering the item 
of publishers or publishing companies. As a matter of fact, 
in terms of analysis, the reactions made relative to publica- 
tions and publishers should be largely an abbreviated descrip- 
tive statement of the name of the book including the title, the 
date of the first copyright, and of revised editions, together 
with indicated modifications, and the name of the publisher. 

Before closing this part of the discussion, let it be reit- 
erated that of the suggested general outline sheet for text- 
book analysis. Division I, dealing with authorship, previously 
has been neglected considerably, especially in the analysis and 
recognition of the point of view held by the author, or authors, 
as well as in the recognition of the method, experimental or 
non-experimental, used in writing the textbook. In agree- 
ment with most other authorities, Division II, namely, con- 
tent and its organization, of the general outline sheet sub- 
mitted herein, has a major relative importance. Division 
III, having to do with instructional aids and helps within, 
and outside of the textbook occupies a larger place in this 
presentation than has usually been given to it. Division IV, 
including the mechanical features especially on the secondary 
school level, is, relatively speaking, unimportant, but should 
not be wholly ignored. In Division V, the largest significance 
of the publisher or publishing company relates itself indi- 
rectly to the content, and directly to the name given to the 
published manuscripts. A later discussion will attempt to 
formulate some standards for judging the worth of textbooks 
used in elementary and secondary schools. It should be kept 
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in mind, constantly, that this first step, in the total procedure, 
namely, a faithful descriptive analysis and report of actual 
data found, based upon the scrutinous examination of text- 
books must he considered to be all-important. This first step 
is taken in an effort to discover some bases, for later on, set- 
ting np satisfactory criteria that can he justified in formulat- 
ing a general outline for scoring and appraising elementary 
and secondary school textbooks. 

8. A proposed general outline of common items for use in 
analyzing textbooks. In the light of the previous character- 
izations given, a proposed general outline is later on submit- 
ted in Chapter IV for use in analyzing all textbooks. It will 
be noted that some simple instructions are given to aid indi- 
viduals in the more uniform use of the outline sheet. One 
object of this general outline is to call attention to a mini- 
mum number of items which appear to be important, when- 
ever examining textbooks. One limitation in the use of such 
a general analysis outline is that the procedure may tend to 
become, too mechanical and stereotyped in nature ; therefore, 
the ninth suggestion, under the instructions, is given, namely, 
that individuals should add items of their own on separate 
sheets in order to supplement items included in the general 
analysis outline. It should be clear to everyone that the an- 
alysis outline sheet is intended to represent only the mini- 
mum number of reactions which any one would be expected 
to use in making an examination of any published manuscript. 
The general outline sheet is intended predominantly for use 
in analyzing textbooks on the junior and senior high school 
levels, or areas, but in most respects, it is also adapted to 
the analysis of textbooks published for the school grades be- 
low the seventh, as well as above the twelfth grade. 



CHAPTER III 


Common Items for 
Use ill Appraising All Textbooks 

1. Appraisal, the desirable sequel of analysis. Chapter II 
had to do with the analysis of published manuscripts. The 
present discussion has to do, primarily, with the appraisal 
or evaluation or scoring of elementary and secondary school 
textbooks. It is asserted herein that the work of appraising 
textbooks can be greatly expedited, providing careful analyses 
have been made previously of the same publications. Stated 
in another way, a great amount of time and waste energy can 
be saved, whenever attempting to evaluate textbooks, in case 
they have been exaroined first, in order to discover what is 
the exact nature of their content. The summarized descrip- 
tion of the nature of such content will furnish an appropriate 
beginning point and basis for determining the relative values 
of textbooks. To some persons the present chapter will, at 
first, appear to be over-repetitious in nature, in the light of 
the discussion in the previous chapter on analysis. How- 
ever, it is herein contended that economy of time and energy 
will result in the end through this recommended procedure. 

In some instances, it will be found that individuals, in- 
cluding elementary and secondary school teachers, super- 
visors and administrators, as well as those individuals who 
serve on textbook commissions, will not have had much ex- 
perience in evaluating textbooks. Whenever this is found 
to be true, it is definitely recommended that the general an- 
alysis outline be used first, in order to acquaint such individ- 
uals with the content of the materials of instruction that are 
to be considered. In the event that individuals have had some 
previous experience and training in judging the worth of text- 
books, this preliminary preparation, through first-hand ex- 
amination and analysis, may he greatly shortened, and even 
now and then, in exceptional instances, be wholly dispensed 
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with. Whenever well-qualified and mature individuals are 
participating, it will occasionally be possible to carry on both 
the analysis and evaluation of textbooks simultaneously. 
Great precaution should be used, however, before dispensing 
wholly with the use of the preliminary general analysis out- 
line sheet, which has been previously recommended. In any 
event, usually, it will be more satisfactory, in most school sys- 
tems and in most situations, wherever adoption is an issue, to 
assume that this preliminary acquaintance with textbooks, 
through the use of the general analysis outline, will make the 
general appraisal, or evaluation or scoring more reliable, and 
very likely, ini the total amount of time consumed, more 
economical. 

2. Use of the term appraisal sheet substituted for rating 
sheet. The term appraisal or evaluation will be used through- 
out the present discussion rather than the phrase “rating 
sheet.” This is done for at least two reasons. In the first 
place, some persons are antagonistic to “rating sheets” for 
use in judging textbooks, just as they are in the case of “rat- 
ing sheets” used for judging the worth of classroom teachers. 
Furthermore, it probably is not always absolutely necessary t'' 
to make quantitative estimates of textbooks in order to judge 
their worth. For, under some conditions, a qualitative esti- 
mate may be as helpful as quantitative. The phraseology, 
namely, “rating sheet”, often tends to suggest, to some in- 
dividuals, merely quantitative estimates of textbooks. It ap- 
pears to the writer that the qualitative and quantitative ap- 
praisals or evaluations each possess some relative virtues. 
Later on in Chapter IV, however, the phrase “score sheets” 
will be used in connection with the quantitative estimates. It 
may be true in practice that in some instances in some school 
systems, the qualitative evaluation will best serve the purpose 
desired, and in other instances, the quantitative will render 
the best service. Under some conditions, of course, it might 
be advisable to consider, simultaneously, the qualitative and 
quantitative estimates or valuations. Existing circumstances 
and conditions should, in part, determine, whether one or the 
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other, or both, types of appraisals should be used. There- 
fore both qualitative as well as quantitative general appraisal 
sheets have been submitted in the next chapter. 

3. Some common or similar items to be recognized in at- 
tempting to appraise textbooks in the various subject groups. 
As has been stated previously, scrutinous analyses should 
precede efforts to appraise subject matter. Here again, as 
in the case of the general analysis outline, it is desirable to 
think first of the' common items that should be used for judg- 
ing any textbook, and, afterward, of the differentiated items 
applicable in detail to the respective subject groups. If this 
be granted, it is pertinent to ask at once. How far is it possible 
to formulate satisfactory standards for judging texthoohs 
based upon the similarly outlined items, suggested for use in 
tecstboolc analysis? Before attempting to answer this ques- 
tion, a further inquiry may be raised, namely. Can any help- 
ful criteria or characteristics be set up when formulating 
what has herein been designated as a general appraisal or 
evaluation outline for judging textbooks ? 

4. Some suggested characteristics to be kept in mind when 
formulating common standards for judging the worth of text- 
books in aU of the different departments. What bases or 
characteristics shall be considered in attempting to formu- 
late a common body of standards for judging the worth of 
textbooks, in case of all of the departments of elementary and 
secondary schools? Any dogmatic answer to this query is 
not easy. Nevertheless, it is possible to make a limited num- 
ber of constructive suggestions. In the first place, standards 
for evaluating various aspects of textbooks should be just as 
objective as possible. In the second place, standards should 
be interpretive in nature. In other words, judgments rela- 
tive to specified aspects should be used, only, whenever they 
add to the real virtue or strength of the appraisal as a whole. 
In the third place, the standards used should be such as to 
put the proper relative emphasis upon the less important, 
and upon the more important aspects of a textbook. In the 
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fourth place, standards should be representative of a variety 
of important elements. ' In the fifth place, the items included 
as standards should be inclusive enough to cover a wide range 
of factors, in order that no important elements will be wholly 
omitted. For example, Are the items which are considered 
sufficiently comprehensive in nature? In the sixth place, 
standards should be as simple as possible, so as to avoid mak- 
ing impracticable their application, or actual use of the gen- 
eral appraisal outline. In summary, then, the items to he 
included in an outline of standards for judging the worth of 
hoohs should he as objective, as interpretive, as well-propor- ^ 
tioned, as representative, as inclusive, and as simple in nature 
as possible. The above bases are worthy of consideration in 
evolving, or in formulating an outline of standards for judg- 
ing the values of textbooks. The characteristic of objectiv- 
ity signifies that certain items can be directly observed with- 
out needing to read into, or between, the lines of the state- 
ments of the author, as for example, the number of pages 
included in a book, or the number of illustrations used. In 
this instance, the items looked for leave one in no doubt as 
to their actual existence in the textbook. The aspect char- 
acterized as interpretiveness signifies that the items used, 
when judging textbooks, be as meaningful and significant, 
educationally considered, as possible. Balance or proportion 
signifies that an appropriate distribution of emphasis should 
be placed upon major and subsidiary aspects or items. Eep- 
resentativeness implies that the items included should be 
varied enough so as to consider all the significant types of 
aspects under any subject. Inclusiveness means that a wide 
range or scope of elements represented in any subject should 
be covered. Simplicity is intended to guard against making 
an outline so complex and detailed as to become unwieldy in 
its actual practical use. With these six characteristics in 
mind for formulating an evaluation, or score sheet, the fol- 
lowing discussion is submitted for the consideration of both 
educational theorists, and of school practitioners, and for 
any other groups which examine textbooks. 
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5. The nature of some common items to be used in apprais- 
ing- textbooks. No attempt is made in this discussion to follow 
out, in exact order, the six characteristics enumerated above, 
namely, objectivity, interpretativeness , proportion, represen- 
tativeness, inclusiveness, and simplicity. As was true of the 
previous general outline, presented for consideration in the 
analysis of textbooks, so here, the first item to be suggested 
has to do Avith the authorship personnel. 

(1) Appraisal items pertaining to the authorship person- 
nel. In order to simplify somewhat the actual process of 
appraisal, it is possible, if desired, to combine the point of 
view or theory of an author wdth his aims stated for writing 
his textbook. For example, it is pertinent to ask. How clearly 
does the author state his underlying theory or point of view 
as well as indicate the aims or purposes for writing his 
teccthook? This suggests an all-important item for consider- 
ation. It will be noted that this statement combines several 
items included in the previously proposed outline of common 
elements for use in the analysis of textbooks. In the event 
persons who appraise subject matter, either qualitatively or 
quantitatively, wish to do so, the point of -view, and state- 
ment of purposes for writing the textbook, may be, either 
combined or not, at the option of the appraiser. Whether one 
be making quantitative or qualitative estimates, the statement 
of the point of view and of the reasons for writing the text- 
book should be regarded as relatively very important. 

On the whole, the nature and recency of the experience of 
the author should be given some consideration. Whether this 
item should be considered in the final valuation of any text- 
book, may, of course, be open to debate in the minds of some 
individuals. Whether the author’s experience is satisfactory 
or not for writing a textbook, will be reflected, in part, many 
times in the statement of Ms point of view, or in his aims for 
producing the textbook, or in his actual organization and 
presentation of the content. It is likely that in the case of the 
proposal made later on, differentiated or special appraisals 
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made in terms of respective subject groups, the relative em- 
phasis will, undoubtedly, vary somewhat concerning the 
above item. An important question, therefore, to be consid- 
ered in a general appraisal outline is. How well do the train- 
ing and eccperienoe of the author appear to qualify him for 
producing the texthooh in question? 

Another, and increasingly pertinent question is. Has the 
writing of the manuscript been based upon controlled experi- 
mentation under actual classroom situations, or upon a sig- 
nificant teaching experience, or, perchance, upon a very well 
thought-out theory apart from actual classroom experience 
and experimentation? For the procuring of objective evi- 
dence of the above named items, the appraiser will need to 
depend either upon the author’s testimony, or often upon 
other reliable sources. All things being equal, perhaps one 
would be Justified in pronouncing that textbook the more 
valuable which had been based upon well-systematized ex- 
perimentation and try-out. It should, however, be recognized 
that different gradations of success may be represented in 
either the experimental, or on the other hand, in the non- 
experimental method of writing, or, again upon the basis of 
reflective thinking. Tryouts of classroom materials in ele- 
mentary and secondary schools, even though not done under 
highly controlled conditions should be given a higher ap- 
praisal than where tryouts of no kind have been carried on. 
On the whole, reliable testimony given to the effect that text- 
book materials of instruction have been tried out should lead 
the appraiser to Judge such a manuscript as being of more 
likely value than that in which no evidence is available rela- 
tive to systematic experimental procedures. Exactly how 
successful such experimentation has been cannot be deter- 
mined apart from the records which authors have taken pains 
to register, at the time the experimentation was conducted. 

A fourth query that should be raised is. How well does the 
writer employ a motivating and thoughb-provohing style of 
language, and maintain a desirable balance betioeen the use 
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of technical and non-technical terminology? One can easily 
see that this standard might vary rather widely with respect 
to its application to the different types of subject matter 
taught. Furthermore, the pertinence of this item will no doubt 
vary, somewhat, in its application to the different grade lev- 
els, or years of the elementary, junior, and the senior high 
school involved. Some of the appraisals made in the light of 
this fourth composite item will be more subjective in nature 
than others, but on the whole, it appears that this item in 
some form or other, is applicable tp some parts of all sub- 
ject groups which fall within grades seven to twelve inclusive 
as well as above or below. The first three items proposed for 
consideration under authorship personnel pertain, more 
largely, to the author’s experience and procedure, per se, 
whereas the fourth standard proposed is primarily pupil-cen- 
tered in nature. 

It will be found, individually, that not all textbooks will 
rank equally high according to all of the various sub-divisional 
elements listed above. One textbook, for example, may be 
outstanding in some of the sub-items suggested for use in pass- 
ing judgments of worth, and another book strong, in some 
other aspect or aspects. This will also hold true for the vari- 
ous sub-items listed for use in passing judgments on other 
master items having to do with the values of content and its 
organization later on. The above discussion brings to the 
fore one of the numerous difficulties involved in attempting 
to determine the superiority of one book as a whole over 
another. The difficulty is akin to many other kinds of judg- 
ments which individuals tend to make with reference to the 
comparative importance of institutions of learning as a whole, 
or with reference to the reputations of men or women, or 
with reference to the best kinds of automobiles, and so forth. 
But in earnestly trying to face this difficulty squarely, lies 
the possibility of correcting some errors that are otherwise 
hkely to occur in textbook appraisals. It can be said, under 
the present recommended procedure, in this treatise, that one 
textbook though not superior in all respects may have certain 
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definite merits wHch deserve serious consideration, and that 
another textbook may possess certain other merits also worthy 
of serious consideration. 

(2) Appraisal items pertaining to the content of tecotboohs 
and their organisation, including suggestions on methods of 
instruction. This master item, it will be recalled was labeled 
previously in the analysis outline, “the composition or nature 
and selection, and arrangement or organization of subject 
matter including suggestions on methods of teaching." Sub- 
items under the above caption were also outlined. The first 
sub-items have to do with different kinds of aims whether 
recognized, or explicitly stated by the author. Concerning 
the problem of the general or generic aims of education as 
a whole a great deal of discussion has taken place. As pre- 
viously indicated with reference to the necessity for recog- 
nizing these aims, little difference of opinion among individ- 
uals probably exists. As to the ways and means of determin- 
ing such aims much greater difference of opinion has existed 
among educational theorists and among practical administra- 
tors and laymen. Our chief interest, however, in the present 
discussion is to discover whether generic or major aims of 
education of one kind or another have been recognized. There- 
fore, under this division of our standards for judging the 
value of any textbook is to be found the query, namely. Does 
the textbook include a recognition of, or explicit statement 
of major or generic aims of secondary education as a whole 
which are desirable to be realised? 

The mere statement of these generic, and of the subject 
teaching aims by the author may have comparatively little 
virtue, unless the nature of the content of the textbook is such 
as to assist in leading to the fulfillment of them. Parenthetic- 
ally, let it be remarked again, here, that the employment of 
a successful method by the instructors in charge, in conjunc- 
tion with the nature of content, is necessarily involved in the 
effort to adapt subject matter to pupils in the classroom. Such 
procedure -will have much to do as to whether even well-organ- 
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ized and selected subject matter will actually contribute much 
if any to tie realization of aims (both general and specific) , 
so far as tbe pupils are concerned. Nevertbeless, tbe nature 
and organization of subject matter, per se, is a factor that 
must be recognized in part in tbe complete educative process. 
So that another pertinent inquiry submitted is, How well does 
the nature of the content and its organisation lend itself read- 
ily to the fulfillment of avowed generic and specific aims of 
education? Admittedly, this is not an easy standard to apply 
satisfactorily, since, ordinarily, it will be colored somewhat 
by a subjective type of appraisal. This granted, the proba- 
bilities are, however, that instructors who employ subject 
matter in this manner will proceed quite differently from the 
traditional practice when subject matter has been, or is, taught 
only for its own sake or as a mere end in itself. 

Much of the agitation for the reorganization of subject 
matter in the schools has been carried on through the recom- 
mendations of national and other regional committees. Some 
of these efforts have been represented by very reputable 
leaders. It is pertinent, therefore, to raise a query in the 
following form, Does the obvious influence of any committees 
or individual proponents in the selection and organisation 
and method of the presentation of the content appear to he 
vital? It is comparatively easy to detect the influence of the 
recommendations of various committees, or of the points of 
view of prominent proponents. It is not so easy to pass 
judgment as to how vital these influences are. All kinds of 
pre-conceptions and prejudices will tend to affect judgments 
pertaining to this item. It is relevant, nevertheless, to raise 
the question as to how important these influences really have 
been or are, and, then to give some reflection to their justifi- 
ability and acceptability. 

Whether textbook content can be so organized as to appeal 
to the capacities, abilities and interests of learners has been 
discussed for many years. The real issue, perhaps, is not 
whether this should be regarded as an important element, but 
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how this standard can be definitized so as to have a some- 
what satisfactory common meaning to all who attempt seri- 
onsly to employ it. Nnmerons educational sins may have 
been committed in the name of this apparently high sounding 
phrase widely hnown as "psychological adaptation of sub- 
ject matter.” It is doubtful, however, whether any element 
involved in the organization of the content is more conse- 
quential than this is, so far as the pupil’s meaningful learn- 
ing and understanding are concerned. With pertinence, 
therefore, the following interrogation may be included, 
namely, Eow successfully is any attempt made, psychologic- 
ally considered, to adapt the subject matter to pMpHs’ capaci- 
ties and interests? This is to say, How well is the content 
adapted to the aptitudes and abilities of pupils who differ in 
various respects, and, is the content such as to appeal to whole- 
some attitudes and abiding interests of pupils? 

A precaution should here be suggested, lest some critic will 
hurriedly insist that the points of view of the so-called export 
subject matter specialist or scholar cannot be wholly ignored 
in the consideration of the selection and organization of ma- 
terials of instruction. Admittedly, it would be unfortunate, 
and erroneous to eliminate such individuals completely. Nev- 
ertheless, the recognition of the significance of highly, some- 
times called logically organized subject matter, is a question 
of degree. Yery likely too much has been made of the so- 
called opposition between the psychological and logical or- 
ganization and presentation of subject matter, rather than 
of the insistence upon the complementary aspects of the whole 
educative process which include the reciprocal relation of 
the psychological and logical aspects at different stages of 
the learning process. The problem involved is not, primarily 
then, how to change the verity of facts which now exist rela- 
tive to science, or to mathematics, or to language, or other 
subjects, but how to enable pupils through a suitable organi- 
zation and presentation of subject matter to understand such 
truths. Again, here it should be kept in mind that the so- 
called psychological adaptation of content to the learner’s 
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level represents simultaneously both a problem of method- 
ology and of the organization of the content of subject matter 
as such. 

How far any kind of subject matter can be organized or 
profitably broken up into sub-parts of an unified whole for 
teaching purposes, is a time-worn problem. The philosopher, 
the scientist, the churchman, the linguist, the historian, and 
others have faced this issue relative to the divisions of human 
knowledge for hundreds of years in the past. The education- 
ist, too, has faced this conundrum previous to the present 
century. In fact, the history of education is replete with illus- 
trations of efforts to organize knowledge into main parts and 
into its sub-parts during the sixteenth, seventeenth, eight- 
eenth, and nineteenth centuries, as well as during the twenti- 
eth. Plato, Quintilian, Abelard, Oomenious, Spencer, and 
many other educational theorists are examples in point. Some 
of these efforts were made relative to the elementary school 
level or area, to be sure, but the underlying principles and 
problems were the same as those that are now confronted on 
the secondary school level or area of teaching and learning. 

Divisional, sub-divisional, or topical arrangements of vari- 
ous elementary and secondary school subject matter bave been 
advocated for many years in the past. At the present time, 
the so-called "unit of teaching” organization of content is 
found to be qnite common in a number of the newer textbooks 
and courses of study and syllabi in use in the schools. Ap- 
propriately, then, the following question among others may 
be raised. Is the content of the textboolc organised into the 
so-called modern “teaching units”, or into some other newer 
type of organisation, and, are these units or other types of 
organisation included especially significant? The first half of 
the above query may be answered largely on an objective 
basis. The second half of the question will naturally involve 
considerable subjective consideration. The above sub-item 
should be included, because the present movement to use the 
"unit teaching” type of organization is especially prevalent 
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in many of the subjects — such as, for example, literature, 
social science, general science and biology. One way in which 
to determine whether this newer type of suggested reorgani- 
zation is more valuable than the former orgaiKation of some 
of the content will be to test results or pr®ucts achieved 
through this newer type of organization. This will be time 
consuming. Of course, even then, it will always be difficult 
to test with any finality the absolute superiority of any 
one type of organization over another. In any event, it will 
always be difficult to test with finality the absolute worth of 
any one type of organization of content over another apart 
from the simultaneous consideration of the method of pres- 
entation which has been used by respective instructors, and 
apart from the respective abilities of the learners. 

The total number of pages included in a textbook is but a 
relatively small aspect to be considered, as will be pointed 
out later on, though this fact does have some practical signifi- 
cance. In addition to the total space given to the content of 
any published manuscript, it is important to note the spread 
of emphasis, or the distribution of emphasis upon the differ- 
ent phases involved in any one subject. Are some 'phases 
giveifi undue emphasis at the expe'nse of other important ele- 
ments, or are they relatively well-proportioned? Clearly this 
item overlaps with that of the point of view held by the author 
of a textbook. For example, in the case of biological sciences, 
certain aspects, accordingly, will be either included or ex- 
cluded, dependent largely upon the point of view held con- 
cerning biology as a “unified” science or not, versus the con- 
sideration of botany and zoology as separate divisions of bio- 
logical science. Likewise this might be true in case of a num- 
ber of other school subjects. In any event, it is pertinent to 
inquire, How well the different aspects of the subject that are 
treated are proportioned or distributed throughout the text- 
book. 

As has been suggested in earlier parts of this treatise, text- 
book materials of instruction have varied during their com- 
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plete Mstory of existence witli reference to the reliability of 
information included. Inexactness of data included was some- 
what more excusable at one time than is now true because 
of the many cumulative evidences that have become available 
within many of the subject fields. Naturally, one thinks of 
science in this connection. Some of the statements once made 
relative to factual data in the field of science now appear 
ludicrous because of our newer evidences and laboratory find- 
ings through the laborious efforts of research workers. Still, 
a degree of relative uncertainty, though less in science than in 
most subject matter fields, will always need to be considered. 
One must not, however, confine his thinking to the field of 
natural science, for studies in the field of anthropology and 
archaeology have furnished many sources of new evidences 
that were not available earlier in the subject of history and 
the other social sciences. With these recognized modifications 
in mind, in passing judgments as to the reliability of data 
presented in textbooks, it is important to ask, Are the data 
presented as accurate and reliable as possible? In the use of 
this criterion it will often, if not always, be necessary to seek 
the counsel of persons who are proven scholars in their knowl- 
edge of academic subject matter. This will mean, in some 
instances, that it will be very desirable to have the judgments 
of individuals who are employed in higher institutions of 
learning. Of course, here again, the more concrete the data 
or content being evaluated, the more impersonal and free 
from prejudice will be the judgments rendered. Moreover, 
differences of opinion will sometimes exist among authorities 
themselves within any given field. 

The illustrative materials embodied in the content and its 
organization within textbooks are intimately interwoven with 
the item of psychological adaptation of subject matter, as 
well as with the mechanical features of the textbook. It is 
interesting to note that this element too has a rather long 
history in connection with published textbooks. The larger 
problem of what is involved in the educational presentation 
of concrete materials of instruction is involved. What guar- 
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antes is there that, when pictures, drawings, and diagrams, 
and so forth do appear in a textbook that they will be more 
beneficial to pupils than when these are not included? More- 
over, the whole problem of the relationship between the more 
concrete and the more abstract types of thinking on the part 
of pupils is involved. Some experimentation in this respect 
on the elementary school level has been carried on from time 
to time. Comparatively speaking, little systematic experi- 
mentation has been made on the secondary school level with 
reference to the virtue or limitation of the use of concrete 
illustrative materials. Due in part to the recognized need of 
illustrative materials in the learning process of pupils, it is 
justifiable to inquire. Are the illustrative materials of various 
hinds copious, and how helpful educationally considered 
are those which are included? The first part of this sub-stand- 
ard may be answered somewhat satisfactorily again in objec- 
tive terms. The latter half of the question may, of course, be 
subject to considerable variation in judgment, because in 
part it must be somewhat subjective in nature. 

In the last place, the final sub-item suggested also under a 
previous division of the general analysis outline, represents 
perhaps, primarily, a local program. Whether textbooks shall 
be chosen first and then courses of study evolved, or vice 
versa, may be open to debate on theoretical grounds. On 
practical grounds, the question may be raised whether text- 
books adopted should not conform to the nature of the courses 
offered, published or unpublished, as well as to conform to 
the presumed purposes for offering such courses. Hence the 
pertinence of the following question, namely. Does the teoot- 
booli harmonise with the courses of study already in vogue as 
well as with the accompanying aims for offering such courses 
of study? Obviously this part of the appraisal must always be 
made with as full a knowledge as possible of local conditions 
in a community where the adoption is being made. 

(3) Appraisal standards pertaining to instructional aids 
found within the texthooh, as well as supplementary to it. 
Instructional aids, as here used, pertain to the various devices 
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suppleraeniary to illustrative materials previously discussed. 
Some textbooks include more of these aids than others. More- 
over, in some instances, such devices or helps are better ar- 
ranged than in others. Except in case of tables of contents, 
lists of charts and tables, and so forth, and except in the case 
of indices, appendices, and glossaries the exact location or 
placement of these aids is, perhaps, not necessarily consequen- 
tial. The placement of outlines, of summaries, of questions, 
of exercises, and so forth, are found both at the beginnings, 
and at the endings of chapters, or of other divisions of text- 
books. Granted that these are included somewhere in the 
published manuscript it is difficult to make any great claim 
for their exact arbitrary placement whether found at the be- 
ginnings or at the ends of different divisions or chapters. In 
the matter of placement, the problem becomes almost con- 
joint with that of mechanical construction of the textbook. 
It is rather surprising how little relative emphasis has been 
placed upon the necessity for the inclusion of these instruc- 
tional devices within textbooks. In more recent years, sup- 
plementary helps outside of textbooks have been used rather 
widely. Visual aids of a number of types as well as supple- 
mentary collateral readings are suggested in the textbooks 
which are adopted for use. Pertaining to the inclusion of 
aids, the following question is submitted: Are the table of con- 
tents, lists of tables, indices, and other like aids significant 
and complete enough, and are the visual aids and collateral 
readings and workbooks suggested to supplement the text- 
books significant? Both the quality and quantity of these aids 
should be considered in this standard, though admittedly, 
some variation of judgment will occur in making these 
valuations. 

(4) Appraisal standards relative to the format or me- 
chanical features of textbooks. The mechanical features of 
secondary school textbooks, or it may be that it is more just 
to say certain mechanical features, as previously pointed out, 
are relatively less consequential, educationally considered, 
than is true of textbooks for use in the elementary school 
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period. Durability and quality of paper and binding repre- 
sent, primarily, elements of financial economy. The bygieno 
of reading as related to tbe typography of the book is of con- 
siderable educational significance. The total size of a book 
and its relative significance can probably only be determined 
best in the light of its use either as the sole text or as among 
other sources used. Correctness of graphic and other repro- 
ductions in the case of some of the school subjects is of con- 
siderable consequence. One justifiable question which ought 
to be noted is as follows, Is the content comprehensive enough 
for the length of time for which it is intended to he used, and, 
is the typography such that the booh may be read without 
physical handicap, and, are the graphic representations accu- 
rate as well as educationally significant? 

(5) Appraisal standards with reference to publishing 
houses and publishers. For several reasons, standards ap- 
plied to the publication and publisher are relatively more dif- 
ficult to use than in case, for example, of the content and its 
organization. Fewer facts pertaining to this item are avail- 
able to most persons upon which to base their valuations 
than is true of some of the other items previously discussed. 
In the second place, items pertaining to publication and pub- 
lisher are more significant with reference to selection and 
adoption of textbooks than in any other respect. The mat- 
ter of adoption will be discussed in more detail later on in 
the volume yet to be published. Whether a textbook is to be 
regarded as most appropriately named may depend upon a 
number of factors. Some kinds of revisions made, after the 
first copyright is procured, are more important than others. 
That textbooks widely used should be printed by reputable 
publishing companies no one would be inclined to doubt. Three 
phases, therefore, here proposed are: Is the book appropri- 
ately named judged by the nakire of its content, and in the 
case of new or revised editions, is the nature of the revised 
aspects clearly indicated, and is the book published by a well 
known and efficiently organised company? Although this last 
item ought not to be overlooked when analysing textbooks, the 
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present writer feels that an appraisal ontline as snch should 
probably not include the item of publishing houses and pub- 
lishers either in making the qualitative or quantitative esti- 
mates of textbooks. If, however, appraisers do feel that this 
item should be considered, then, an arbitrary number of, say 
twenty-five or thirty, points may be added when making a 
quantitative estimate. 

6. Different plans for summarizing appraisal results. Dif- 
ferent appraisers may use originality in devising ways of 
summarizing the results of appraisals made of different text- 
books. An example of one way of doing this is found in the 
following summary tabulation. This plan may bemused for 


GENEBAL QUANTITATIVE ABDBAISAL SUMMARY OF FIVE 
MATHEMATICS TEXTBOOKS* 


Master Items Considered t 

Possible 

Points 

, Actual Points Given to Each Book 

Book 

No.l 

Book 
No. 2 

Book 
No. 8 

Book 
No. 4 

Book 
No. B 

I. Authorship Personnol and 
Point of View 

76 

71 

71 

68 

69 

62 

II, Nature and Organization 
of the Content and Meth- 
odology 

225 

192 

201 

196 



III. Instruatioual Aids or 
Helps fox Using Text 

100 

77 

81 

82 

78 

82 

IV. Mechanical Features in- 
cluding Typography of 
Text 

50 

46 

47 

44 

46 

44 

Total Possible Points 

450 






Total Estimated Points 

■ 

386 

400 

390 


377 

Percentage Eating 

■ 



86.66 

77.77 

83.77 


* In order to be impersonal in any summary, one may use arbitrary numbers for books 
and their authors. 

t Master item V (publisher) of the analysis outline may be included or not at} the option 
of the appraisers. If these sub-items of the anaiysis outline including publishers are included 
when appraising textbooks, an arbitrary number of, say, 26 or 80 points can. easily be added 
to the total of 460 points used by the present writer. 
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any naraber of textbooks that bave been appraised and 
scored. It should be understood that not all appraisers will 
necessarily agree on the total number of points given to any 
one textbook. Nevertheless, it is likely that the appraisal 
procedure wMeli is outlined for use in this treatise will show 
more agreement than in otie in which no outline is used at 
all. In Chapter IV will be found a suggested appraisal out- 
line or score sheet to be used. 

POIMTS 



A GPvAPHK mm^l 5UiSHARY OF THE 
5AHE FIVE MATHEMATICS TEKTB00I<5 




48 


AWAIiTZING AWD SELEOTISTG TEXTBOOKS 


A Graphic Summary of an Appraisal of a Textbook 
on Health (A sample) 

ITEMS INVOLVED 

I. Authorship Personnel of Textbook and 
Point of View 

1 a. How well stated is the point of view, 

the theory, or the philosophy of the 
author? 

h. How aooeptable is this point of view, 
theory, or philosophy? 

2 a. How well stated, if at all, are the rea- 

sons for writing the textbook? 

b. How aeeeptable ate these reasons? 

3 a. How well made, if at all, is tho state- 

ment concerning the preparation and 
experience of the author? 

b. How acceptable is the nature of the 
preparation, and experience of the au- 
thor, in order to qualify him for writ- 
ting the textbook? 

4 a. How motivating, free, and easy is the 

style of language employed by the 
author? 

b. How thought-provoking is the type of 
presentation? 

e. How satisfactory is the meaningful 
presentation of the subject matter in 
terms of the pupil’s progress, and mas- 
tery or understanding of the subject? 


II. Nature and Organization of the Content, 
Including Suggestions on Method 

1 a. How well stated, if at all, are tho 

aims to he achieved through the use 
of the content? 

h. How aeeeptable is tlie nature of these 
aims? 

2 a. How well stated, if at all, is the in- 

fluence of the points of view of other 
individuals or of committees? 


QUALITATIVE ESTIMATES 


Poor 

Fair 

Good 

Very 

Good 

Excel •> 
lent 






■ 
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1). How significant, in your opinion, is 
this influence with reference to its ac- 
ceptability'! 

3 a. How well adapted to pupils’ differing 

aptitudes or capacities? 

b. How well adapted to the pupils’ dif- 
fering interests due, in part, to the 
pupils’ previous preparation and ex- 
perience within some school grade, or 
else due in part to experience outside 
the school? 

4 a. How well, if at all, is a statement ac- 

tually made with reference to organ- 
ized newer “teaching units?” 

b. How acceptable is the nature of the 
“teaching units” outlined? 
or 

0 . How well, if at all, is a statement 
actually made with reference to “topi- 
cal” or other divisional arrangements 
but not designated as “teaching 
units”? 

d. How acceptable is the nature oi the 
topical arrangements of subject mat- 
ter divisions? 

or 

e. How woU, if at all, is a statement 
actually made concerning divisions 
other than “teaching units” or “topi- 
cal” arrangements? 

f. How acceptable is the nature of these 
“non-teaching unit” or “non-topical” 
arrangements of subject matter? 

5 a. How well, if at all, is a statement 

actually made concerning the propor- 
tionate amount of emphasis given to 
the distribution of various aspects of 
subject matter within the textbooks? 

b. How acceptable is the nature of this 
actual distribution of content or of 
the relative amount of emphasis given 
to different aspects? 
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Poor 

Pair 

Good 

Very 

Good 

Excel- 

lent 

6 

a. How accurate and reliable are the 
original data contributed by the 
author ? 







b. How accurately are the quotations or 
paraphrases made, or the references 
given or stated? 







e. How important are the quotations or 
paraphrases made or the references 
cited by the author? 





- 

7 

a. How well, if at all, is a statement 
actually made enneerning illustrative 
materials included within the text- 
book? 







b. How acceptable are the kinds of illus- 
trative materials used within the text- 
book? 






8 

How well is the content and its or- 
ganization adapted to the purposes of 
the local school and the local courses 
of study planned or else now outlined? 






9 

How appropriate is the size of the 
textbook in the light of the period of 
time for which intended as indicated 
by the author, or in terms of avail- 
able equipment? 






HI. 

Instructional Aids or Helps for Using 
the Textbook: 






1. 

How well are the table of contents and 
indices arranged? 






2, 

How satisfactory are the lists of tables, 
charts, diagrams, etc.? 






3. 

How satisfactory are the collateral read- 
ings or any other corresponding ma- 
terials ? 






4. 

How valuable are the supplementary vis- 
ual aids, etc., other than those above 
indicated? 






5. 

How satisfactory are the outlines and 
summaries throughout the textbook? 
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6. How satisfactory are tlie questions, drills, 
exercises, problems, projects intended for 
use in motivating and assisting pupils? 

7. How satisfactory are the instructions, if 
any, to teachers for using the textbook? 

8. How satisfactory are the instructions, if 
any, to pupils for using the textbook? 

9. How satisfactory are the supplementary- 
workbooks for teachers, if any, that ac- 
company the textbook? 

10. How satisfactory, if any, are the supple- 
mentary -workbooks for use by pupils? 

IV. Mechanical Features, Including Typog- 
raphy of the Textbook and the Format 

1. How durable is the binding? 

2. How suitable is the color of the cover 
and how suitable the design? 

3. How durable and acceptable is the qual- 
ity of the paper within? 

4. How appropriate is the kind of finish of 
the paper, for example, absence of glazo 
or gloss, or of blur, etc.? 

5. How appropriate is the "point” size of 
the type relative to spacing between let- 
ters and lines? 

6. How appropriate is the spacing and plac- 
ing of paragraph margins and lines? 

7. How accurate is the representation of 
pictures, photographs, etchings, dia-wings, 
charts and graphs of the facts intended 
to be portrayed? 

8. How satisfactory is the arrangement, 
placement, attractiveness of the different 
illustrative materials? 

9. How attractive, pertinent, and clear is 
the name of the title of the ts 
terms of the actual conteng incj 
within? 


Poor 

Pair 

Good 

Very 

Good 

Excel- 

lent 
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CHAPTER IV 


An Outline for Analyzing and 
Appraising Textbooks 

1. Description of the analysis and appraisal features of the 
outline. In Chapters II and III of the manual, a characteriza- 
tion and explanation of the items of the general analysis and 
appraisal outlines, which are submitted in this chapter, were 
given. As will he observed, under division A in Chapter 
IV, instructions for the use of the general analysis outline 
sheet are presented. On the pages following, in the outline 
sheet, will be found five master divisions pertaining to : The 
authorship and the point of view, the training and experience 
of authors ; the materials of instruction and methods of 
teaching suggested ; the instructional aids and helps ; the me- 
chanical features ; and the publishers. 

Under divisions A1 and A2 of the appraisal outline or score 
sheet will be found further instructions for the use of the 
same. Under division A1 four master items and their sub- 
divisions are listed together with provisions for checking the 
qualitative estimates of textbooks which are to be appraised. 
Provision is made for five qualitative estimates — namely, 
poor, fair, good, very good, and excellent, together with finer 
distinctions if desired. Division A2, a score sheet, also con- 
tains four master items together with the corresponding sub- 
items. In contrast to the qualitative division A1 of the ap- 
praisal outline sheet, division A2, the score sheet, makes pro- 
vision for quantitative estimates. The total possible number 
of points suggested by the present writer for any one text- 
book appraised is 450, which is an arbitrarily set figure. In 
the event appraisers wish to include the sub-items under pub- 
lishers, 25 or 30 points can be added, making a total of 475 
or 480. If desired, textbooks, whenever appraised, may be 
arbitrarily numbered instead of using the names of the au- 
thors. In columns to the right on the appraisal sheet, provi- 

[ 63 ] 
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si on ias been made for registering quantitative estimates, or 
scores, for the respective items. 

DIVISION A 

2. An Outline for Analyzing All Different Textbooks. In 
Chapters II and III of the “Manual for Analyzing and Se- 
lecting Textbooks,” vainous items included in the general 
analysis and appraisal outlines have been discussed. It should 
be observed, as is indicated throughout Chapters II and III 
of the Manual, that the outline consists of two parts, namely, 
analysis and appraisal. All textbooks should be carefully ana- 
lyzed first, and then afterwards appraised. This whole pic- 
ture should be kept in mind before attempting to follow out 
in consecutive order the ten steps in the instructions outlined 
below for the analysis of textbooks. 
j Separate copies of this outline, outside of the manual, will 
be published. It seemed desirable to make very clear at the 
outset the procedure to be used first in the general analysis 
outline, and then, in the instance of the general appraisal out- 
line. The main thesis to be kept in mind is that the general 
analysis outline should be considered always in conjunction 
with the general appraisal outline, in addition to recognizing 
the steps to be used in both the analysis and appraisal of 
textbooks, as indicated in the following pages. 

(1) Instructions for the use of the general analysis outline. 
The following instructions are given in order to assist in the 
more uniform use of the general analysis outline. fThe more 
detailed characterization of the items of the outline sheet 
have been given in Chapter II of the manual in order to clarify 
^heir exact meanings for all individuals C 

First, at the top of the general analysis outline, certain preliminary 
items have been listed for each book, to be analyzed with reference to : 
a. the name of the textbook ; h. the name of the author ; c. an arbi- 
trarily designated number of the book analyzed; d. date of publica- 
tion; e. edition; f. and, the name of the publisher. Fill these out in 
the instance of each book examined. 
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Second, note carefully the five large master divisions of the general 
analysis outline sheet, and be sure that the respective meanings of 
these are clear eithei^i by rereading Chapter II of this volume, or by 
observing the master items carefully as listed in the outline itself, as 
presented in Chapter IV of the manual. 

■' Third, read through the complete list of sub-items, included under 
the five large master divisions of the analysis outline sheet, making 
certain that the meanings of each of these are also as clear as possible. 

Fourth, systematically record your observations and findings in the 
order of the items listed on the analysis outline sheet, checking the 
items on the left-hand side, as well as writing out statements on 
separately inserted sheets. 

Fifth, record all of your observations and findings in the order of 
the items listed in the analysis outline sheet. 

‘ Sixth, in the instance of each successive textbook analyzed, continue 
this same procedure. In this way, it will later on be possible to place 
aide by side the findings gotten from the analysis made of any number 
of textbooks. 

Seventh, if desired, these analysis outline sheets upon which your 
findings have been placed, may be pasted together and folded, each 
sheet to the right of the initial one representing an analysis of addi- 
tional textbooks studied. 

Eighth, these descriptive data and findings will, then, furnish the 
basis for the appraisal of these same textbooks at a later juncture. 

^ Ninth, be sure to place on additional inserted sheets items of your 
own which you think are important, if any, beyond the items already 
mentioned in the outline itself. This practice will tend to reduce, in 
some measure at least, the tendency simply to mechanize the pro- 
cedure in textbook analysis. 

Tenth, the contents of the textbooks in the different subject fields, 
will vary from one another. This will, of course, eventually call for 
the use of somewhat more differentiated, or special analysis outlines, 
which may appropriately be labeled division B, to supplement divi- 
sion A herewith submitted. The nature of these differentiated outlines 
will be presented in more detail in Chapter V. The outline presented in 
Chapter IV, however, is intended to be general in nature and applica- 
ble to all subject fields irrespective of their nature. The chief purpose 
of this general analysis outline sheet is to assist in unifying the com- 
mon interests of all persons in all departments of the elementary. 
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junior and senior high, school in the analysis and selection of text- 
hooks. As indicated earlier, this general analysis outline is applicable 
also in most respects to textbooks used on the junior college level. 

(2) The nature of the master items and suh-items of the 
general analysis outline: 

Name of author, or, of authors 

Name of the textbook 

Date of publication 

Name of publisher 

Arbitrary number of hook given^ 

Edition : First Second 

I. Items Pertaining to the Authorship Personnel and Point 

of View, Training and Experience of Authors 

1. The point of view, or theory, or the philosophy, as a whole, 
held by the author, or authors, relative to the subject, or 
subject field in question.® 

(1) Is the above element reflected by the author as follows : 

a. Either explicitly stated, or implied in the preface? 

b. Or in the introduction? 

c. Or in any other part of the textbook? 

d. Or not given anywhere at all? 

(2) Is the above aspect stated relative to: 

a. The content of the subject matter? 

b. The method or technique of teaching? 

c. The pupils’ interests, needs, capacities or abilities? 

y ^ The purpose of indicatiug any textbook by an arbitrary number ia to enable 
one to make an imperaonal summary of findings, using this designated number 
instead of the name of the textbook and author if desired. 

“ Give definite, specifle examples of the items found wherever possible, together 
with the exaet page references. Use exact quotations, taken from textbooks, when- 
ever they are especially significant, writing these out on separately inserted sheets 
of paper. Check the items on the left-hand side of the outline sheet, in addition 
to writing out quotations on separate sheets. 
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d. The grade or year of school "work for which in- 
tended? 

e. A combination of any two or more of a, b, c, or d? 

f. Any phase not ennmerated in a, b, c, or d? 

2. Definitely specified reasons set forth by the author for 
writing the textbook.'’ 

(1) Are the reasons, or aims, or purposes for writing the 
textbook either explicitly stated or implied in the 
following? 

a. The preface? 

b. The introduction? 

e. Any other portion of the textbook? 

d. Elsewhere outside the textbook? 

e. Not given anywhere at all? 

(2) Are the reasons, aims, or purposes, if stated, for writ- 
ing the textbook, given in terms of : 

a. The content of the subject matter? 

b. The method or technique of teaching? 

c. The pupils’ interests, needs, capacities, or abilities? 

d. The grade or year of school work for which in- 
tended? 

e. A combination of any two or more of a, b, c, or d? 

f. Any phase not included in a, b, c, or d? 

3. Nature and recency of training and experience: 

(1) Training. 

a. Academic degrees held, including courses pursued. 

b. Professional (courses pursued in education). 

(2) Teaching or administrative experience in: 
a. Elementary schools. 


“ Give definite examples of respective items, together with exact page references 
wherever possihle to do so, and again use quotations taken from textbooks when 
these are especially significant, placing these upon inserted sheets. Also check these 
items on the left-hand side of the outline sheet. Do likewise in remaining parts of 
the outline. 
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b. Secondary schools (junior-senior or four-year high 
school), eto. 

c. College or university, or technical and vocational 
institutions. 

(3) Experience in writing books, bulletins, magazine arti- 
cles, eto. 

(4) Travel or other broadening experiences outside of 
school precincts. 


4. The method employed by the author or authors in writing 

the textbook based upon: 

(1) General experience in the classroom or that of others, 
but not systematically tried out in unpublished manu- 
script form. 

(2) Tryouts in manuscript form but not under carefully 
controlled experimental conditions. 

(3) Tryouts in manuscript form under as well controlled 
experimental conditions as possible. 

(4) Well thought out theory but not tried out in the class- 
room either by the author or by others. 

5. General style, and intelligibility of presentation of the con- 
tent of the textbook. 

(1) Especially motivating and thought-provoking for the 
types or groups of pupils for whom intended. 

(2) The avoidance of over-technical language or termi- 
nology or vocabulary burden, and, yet the inclusion 
of a sufficient number of technical words, phrases, con- 
cepts, or ideas so as not to block or hinder pupils in 


Note: It is not always easy to obtaia the data conoeming the training 
and exporionee of authors within published textbooks. Sometimes, these data 
may be found within the textbook; sometimes, on “pasted in" additional sheets, 
sometimes, in such volumes, for example, as “Who’s Who”; sometimes, acquired 
from publishers by writing them; and occasionally, from other scattered 
sources. 
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their continuous progress in the further study of the 
subject in their later high school or college ■work. 

(3) Meaningfulness of the treatise as a whole other than 
mere memoriter knowledge, or perfunctory accumula- 
tion of factual data, a means of interpreting human 
experience. 

TT. The General Nature and Organization of the Materials 

of Instruction Included Within the Main Body of the 
Textbook, Together With Accompanying Sug- 
gestions on Methodology* 

1. Aims, and influences affecting the nature of textbooks : 

(1) Either the general recognition of, or the actual state- 
ment of, any general or major aims of education such 
as, for example, the N. B. A. or other sources, etc. 

(2) Either the general recognition of, or the actual state- 
ment of, the aims or purposes of the teaching of re- 
spective subjects. 

(3) Evidences of the influence of national or regional com- 
mittees, or of associations, the Classical Investigation, 
the Modern Language Association, the National Coun- 
cil of Mathematics, or of English, etc. 

(4) Evidences of the influence of individual proponents in 
curriculum theory and organization, such, for example, 
as Bobbitt, Thorndike, Morrison, and others. 

(5) Evidences of any other influences not indicated under 
(3) and (4). 

2. Organization and arrangement of subject matter in 

terms of: 

(1) The varying abilities of pupils to comprehend or un- 
derstand. 


‘Use here agaia wherever possible definite examples and significant quotations, 
giving exact page references of the source statements and examples of various 
kinds, cheeking on the left-hand side of the outline sheet items appearing. 
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(2) The newer so-called “teaching units” together with 
suh-problems. 

(3) So-called “situations”. 

(4) Underlying or guiding principles. 

(5) So-called “topics” and subdivisions. 

(6) Merely the usual chapter headings, and sections, etc. 

3. Relative proportion of emphasis, and accuracy. 

(1) Proportion of emphasis, or relative perspective given 
to various elements within a subject or subject group. 
For example, proportionate emphases given to oral 
and written composition; or in science, to theoretical 
and applied aspects; or in foreign language, to the 
structural elements in comparison or contrast with 
emphasis upon social backgrounds and customs of the 
people involved; or in any subject to different aspects 
considered. 

(2) Accuracy and authenticity of factual data within the 
body of the textbook : 

a. Either original data presented by the author, 

b. Or data borrowed from others, including quotations. 

4. Illustrative materials used in the body of the textbook for 
clarifying the content. (Pictures, diagrams, graphs, draw- 
ings, analogies, etc. 

(1) General nature as to : 

a. A wide variety 

b. Some variety 

c. Limited variety 

(2) As to amount whether : 

a. Numerous 

b. Frequent 

c. Comparatively few 
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5. Suitability to local conditions in question : 

(1) Is tbe textbook adapted to purposes of the school in- 
volved, and to the corresponding courses of study 
already agreed upon within the school system? It is 
necessary to have some specific school in mind in this 
item. 

(2) Is the textbook adapted to the size and kind of com- 
munity involved, considering available equipment, and 
the respective needs of pupils and teachers as a whole? 

ITT . Instructional Aids and Helps Included, to Assist in the 
Use of the Textbooks, Also Accompanying Work Books, Etc. 

1. Within the textbook. 

(1) Found at the beginning, such as, for example, tables 
of contents, either qualified or non-qualified, tables, 
charts, diagrams, etc. 

(2) Within and throughout the body of the textbook, such 
as for example, questions, outlines, summaries, prob- 
lems, exercises, or drills, at the beginnings or ends of 
chapters or other divisions; or interspersed signifi- 
cant pictures, drawings, diagrams, etchings, graphs, 
etc. 

(3) Found at the end of the textbook, such as, for example, 
qualified or non-qualified indices ; appendices ; glos- 
saries, etc. 

2. Supplementary to the textbook as such. 

(1) Lists of references to supplement the textbook. 

(2) Work-books and manuals for use by teachers and 
pupils. 

(3) Suggested visual aids, photographic, stereoscopic, 
stereopticon in nature, movies, talkies, etc. 

(4) Suggested first-hand observations through excursions 
and visitations to various regions and institutions. 
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IV. The Mechanical Features and the Format 
(abbreviated sug-gfestions)^ 

1. Size of textbook relative to the amount of time to be de- 
voted to it. 

(1) Total number of pages. 

(2) Size of printed page in inches, or millimeters, or picas. 

(3) Linear space included in printed portion — ^length of 
line multiplied by number of lines per page, multiplied 
by number of pages in book. 

(4) Total number of words included in the book. 

2. Nature and durability of binding and cover. 

(1) Leather 

(2) Cloth 

(3) Paper 

(4) Other composition 

(5) Color of cover 

(6) Type of binding 

3. Quality and finish of paper. 

(1) Weight of paper in pounds, or in other terms. 

(2) Style of finish of paper. 

a. Grloss 

b. Plain 

c. Dull shade 

d. Other finish 

4. Ceneral typography. 

(1) Point-size of type^ — six, eight, ten, eleven, twelve, etc. 

® See Jackaon’s “Lead Soldiera,” 1937, and Pateraon and Milsa “Hov to Make 
Type Readable, ” 1940. 
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(2) Spacing, leading and margins. 

a. Between lines. 

b. Margins on respective pages, lines and paragraphs. 

5. Pertinency and accuracy relative to placement of : 

(1) Pictures: poor, fair, good, very good, excellent. 

(2) Drawings : poor, fair, good, very good, excellent. 

(3) Designs : poor, fair, good, very good, excellent. 

(4) Other graphic representations. 

(5) Accompanying descriptions and explanations. 

V. Items Pertaining to Publications and Publishers 

1. Date of publication of the original manuscript, using copy- 
right date. 

2. Revised edition. 

(1) Date of copyright date. 

(2) Actual nature of revision specifying the aspect or 
aspects. 

3. Name of textbook. 

(1) One of a series. 

(2) Named after the author. 

(3) Some other designation. 

a. Not necessarily giving clue to the content. 

b. Appropriately named so as to give a definite idea 
or not of the content of subject matter included. 

4. Ways and means used by publishing company for indicat- 
ing the virtues and merits of the textbook. 

(1) Advance published descriptive notices 

(2) Summaries and analyses of contents of the textbook 
sent out after publication. 
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(3) Personal presentation of virtues and merits of the 
textbook, through competent bookmen or salesmen, or 
other representatives of the publishing company out 
in the field. 

DIVISIONS A1 AND A2 

General Outline for Use in Appraising and 
Scoring Textbooks 

v/ (1) Instructions for the use of the general appraisal out- 
line sheets. These appraisal outline sheets are to be employed 
after the general analysis outline sheet has been used. Divi- 
sion A1 outline sheet represents a qualitative appraisal, and 
division A2, a quantitative. In some situations, it may be 
profitable and desirable to make both the qualitative and 
quantitative appraisals ; in other instances, it may be prefer- 
able to use either one or the other. Both of these appraisal 
outline sheets are discussed in Chapter III of this manual. 

In order to economize the time of appraisers, and to uni- 
formize, or at least systematize the procedure, certain sug- 
gestions are herein given. After having used the general an- 
alysis outline sheet, it should be presumed that one has be- 
come familiar with a list of the important items pertaining 
to all school textbooks. Some of the items incorporated within 
the general analysis outline sheet have been modified and 
abridged in the general appraisal outline sheets. The follow- 
ing suggestions are submitted, therefore, as guides to the 
procedure, in the employment, by any one, of the general 
appraisal outline sheets. 

■/First, review conscientiously the findings you have recorded with 
respect to any one or more of the textbooks which you have previously 
analyzed, and which you now intend to appraise. 

Second, note carefully the modifications and eliminations or abridg- 
ments that appear in the appraisal outline sheets in comparison with 
the items included in the foregoing general analysis sheet. 

Third, attempt to appraise systematically the same textbook or text- 
books which you have previously studied and analyzed. 
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Fourth, a qualitative, or a quantitative appraisal may be made, or 
both if desired, at the option of the appraiser. 

Fifth, in case one is making a qualitative evaluation or estimate, 
note the respective items listed in the first column which represent the 
four master divisions. 

Sixth, at the top of the second column of the appraisal outline sheets 
are found five ranges of estimates or designations from “poor” to 
‘ ‘ excellent. ’ ’ On the horizontal lines which appear below these desig- 
nations, place a check mark at that point which corresponds to your 
own appraisal. Short crossbars have been used to indicate one ’s judg- 
ments which may fall somewhere between those points designated by 
the five larger estimates, in the i n stance that one desires to make finer 
distinctions than the five that are suggested on the outline sheets. 

Seventh, one may, then, if he desires to do so, graph the results by 
drawing lines solid or otherwise from one point to another, thereby 
indicating one’s judgments concerning the different items included on 
the appraisal outline sheets. 

Eighth, one may use the “bar” or line graph, or other types, if he 
desires, in order to indicate the judgments of worth passed upon the 
respective items. 

Ninth, whenever it is found that a certain item included in the ap- 
praisal outline does not appear in a textbook, simply omit drawing 
any kind of line from one point on the horizontal lines to others. 

Tenth, several alternatives exist relative to the graphing of summary 
findings, for the purpose of comparing the qualitative estimates made 
of two or more textbooks.® 

Eleventh, in making quantitative estimates, note the respective items 
listed in the first column of the quantitative appraisal outline sheets, 
and record in the columns to the right your own numerically indicated 
judgments. 


'Alternative plans of graphing snggested are as follows: 

a. One can simply place on separate sheets in successive close proximity the 
respective graphs which represent the findings through the study of different 
textbooks. 

b. In the case of a limited number of textbooks appraised, one can super- 
impose the graphs one upon another, providing transparent paper is used. 

c. Or one can use a large enough sheet or cardboard on which to place all of 
the findings so that they can be seen in any ordinary sized classroom. 

d. Or one can use various plans suggested at the close of Chapter III of this 
manual. 
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Twelfth, when you have completed making your quantitative ap- 
praisals of any one textbook, or more, place your totals at the bottom 
of the columns in which the books have been arbitrarily numbered. 
This plan enables one to summarize impersonally any number of text- 
books that may have been appraised. 

Thirteenth, from these data it will be possible to compile condensed 
summary tables that will show the comparisons of any number of 
textbooks appraised or scored. 

Fourteenth, as in the analysis made, be sure also in the appraisals 
to add additional items of your own which you think are significant, 
which have not already been included in the outline sheet. Eecord 
these reactions on inserted pages labeled notes and comments. Be as 
definite as possible in your additional items on the textbook which 
you are appraising. 

Fifteenth, ultimately, it will be profitable to supplement this general 
appraisal outline sheet with differentiated or special outlines as was 
suggested in the instance of the general analysis outline sheet. Our 
interest at this juncture is, however, only in an appraisal outline that 
is intended to be applicable to all textbooks irrespective of the subjects 
or subject fields involved.’* A further discussion of these differentiated 
or special phases will appear in Chapter V of this manual. 

■/ Sixteenth, a final percentage rating can be given when quantitative 
estimates are made by dividing the total possible points, 450, into the 
actual number of points given by the appraiser, the formula being 

PP 

In this formula PP represents possible points, AP actual points given 
by an appraiser, and PR, the percentage rating of respective textbooks. 

Some earlier writers emphasized largely the quantitative 
appraisals of textbooks. In the present instance, it is felt 
that appraisals should not necessarily be limited to quanti- 
tative statements. In the following outline sheets both quali- 
tative and quantitative estimates have been provided for. It 
is possible, therefore, to use either outline sheet or both, at 
the option of the appraiser. 
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DIVISION A1 

^ The Nature of the Master Items and Sub-Items Under 
the General Qualitative Outline 

Name of AutBor Name of Textbook 

No. of Textbook Date of Publication Edition 

Name of Publishing Company 


ITEMS INVOLVED QUALITATIVE ESTIMATES 


I. Authorship Personnel of Textbook and 
Point of View 

Poor 

Fair 

Good 

Very 

Good 

Excel- 

lent 

1 a. How well stated is the point of view, 
the theory, or the underlying philoso- 
phy of the author 1 

111 

Ml 

111 

111 

111 

b. How acceptable is this point of view, 
theory, or philosophy? 

1 1 1 

Ml 

III 

III 

1 1 1 

2 a. How well stated, if at all, are the rea- 
sons for writing the textbook? 

Ml 

Ml 

III 

III 

111 

b. How acceptable are these reasons! 

1 1 1 

1 1 1 

1 1 1 

III 

111 

3 a. How well made, if at all, is the state- 
ment concerning the preparation and 
experience of the author? 

ill 

111 

111 

Ml 

1 1 1 

b. How acceptable is the nature of the 
preparation, and experience of the 
author, in order to qualify him for 
writing the textbook! 


Ml 

111 

III 

111 

4 a. How motivating, free, and easy is the 
style of language employed by the 
author? 

III 

1 1 1 

ill 

Ml 

1 1 1 

b. How thought-provoking is the type of 
presentation? 

III 

1 1 1 

III 

Ml 

1 1 1 

c. How satisfactory is the meaningful 
presentation of the subject matter in 
terms of the pupil’s progress, and mas- 
tery or understanding of the subject! 

111 



Ml 


II. Nature and Organization of the Content, 
Including Suggestions on Methods 
of Teaching 






1 a. How well stated, if at aU, are the 
aims to be achieved through the use 
of the content? 


III 

III 

Ml 
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b. How acceptable ia the nature of these 
aims? 

2 a. How well stated, if at all, is the in- 

fluence of the points of view of other 
individuals or of committees t 

b. How signifloant, in your opinion, is 
this influence with reference to its 
acceptability? 

3 a. How well adapted to pupils' ditfeiing 

aptitudes or capacities? 

b. How well a'^ipted to the pupils’ dif- 
fering interests due, in part, to the 
pupils’ previous preparation and ex- 
perience within some school grade, or 
else due in part to experieneo outside 
the school? 

4 • How well, if at all, is a statement 

actiwllv made with lefeienoe to or- 
gamzod newer “teaching units?” 

b. How acceptable is the nature of the 
“teaching units” outlined? 

or 

c. How well, if at all, is a statement 
actually made with reference to “topi- 
cal” or other divisional arrangements 
but not designated as “teaching 
units” ? 

d. How acceptable is the nature of the 
topical arrangement of subject mat- 
ter divisions? 

or 

e. How well, if at all, is a statement 
actually made concerning divisions 
other than “teaching units” or “ topi- 
cal” arrangements? 

f. How acceptable is the nature of these 
“non-teaching unit” or “non-topical” 
arrangements of subject matter? 
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Poor 

Fair 

Good 

Very 

Good 

Excel- 

lent 

5 

a. How well, if at aU, is a statement 
actually made concerning tlie propor- 
tionate amount of emphasis given to 
the distribution of various aspects of 
subject matter within the textbook? 

111 


III 


III 


b. How acceptable is the nature of this 
actual distribution of content or of 
the relative amount of emphasis given 
to different aspects? 

111 



III 

Ml 

6 

a. How accurate and reliable are the 
original data contributed by the 
author? 

111 

1 1 1 

III 

111 

Ml 


b. How accurately are the quotations or 
paraphrases made, or the references 
given or stated? 

111 

III 

III 

III 

Ml 


0 . How important are the quotations or 
paraphrases made or the references 
cited by the author? 

111 

III 

III 

III 

Ml 

7 

a. How well, if at all, is a statement 
actually made concerning Illustrative 
materials included within the text- 
book? 

111 






b. How acceptable are the kinds of illus- 
trative materials used within the text- 
book? 

111 

1 1 1 

111 

111 

Ml 

8 

How well is the content and its or- 
ganization adapted to the purposes of 
the local school and the local courses 
of study planned or now outlined? 

111 


III 

III 


9 

How appropriate is the size of the 
textbook in the light of the period of 
time for which intended as indicated 
by the author, or in terms of avail- 
able equipment? 

111 

1 1 1 

III 

111 

Mi 

III 

Instructional Aids or Helps for Using 
the Textbook; 






1. 

How well are the table of contents and 
indices arranged? 

111 

111 

Ml 

111 

Ml 

2. 

How satisfactory are the lists of tables, 
charts, diagrams, etc.? 

JIL 

Hi 

Hi 

iLL 

Ml 
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Poor 

Fair 

Good 

Very 

Good 

Excel- 

lent 

3. How satisfactory are the collateral read- 
ings or any other eoiresp ending mate- 
rials? 

111 

Ml 

111 

111 

1 1 1 

4, How valuable are the supplementary vis- 
ual aids, etc., other than those above 
indicated? 

Ml 

Ml 

111 

III 

Ml ■ 

5. How satisfactory are the outlines and 
summaries throughout the textbook? 

111 

Ml 

111 

111 

Ml 

6. How satisfactory are the questions, drills, 
exercises, problems, projects intended for 
use -in motivating and assisting pupils? 

111 

III 

III 

111 

Ml 

7. How satisfactory are the instructions, if 
any, to teachers for using the textbook? 

111 

111 

111 

111 

1 1 1 

8, How satisfactory are the instructions, 
if any, to pupils for using the textbook? 

111 

III 

111 

111 

111 

9. How satisfactory are the supplementary 
workbooks for teachers, if any, that 
accompany the textbook? 

,n 

111 

111 

111 

1 

Ml 

10. How satisfactory, if any, are the supple- 
mentary workbooks for use by pupUs? 

1 

i 

111 

Ml 

111 

111 

1 1 1 

^ IV. Mechanical Features, Including the 
Typography of the Textbook and 
the Format 

1. How durable is the binding? 

111 

Ml 


111 

Ml 

2. How snitable is the color of the cover 
and its design? 

111 

Ml 

111 

111 

Ml 

3. How durable and acceptable is the qual- 
ity of the paper within? 

111 

Ml 

111 

111 

Ml 

4. How appropriate is the kind of finish of 
the paper, for example, absence of glaze 
or gloss, or of blur, etc.? 

111 

Ml 

111 

111 

Ml 

5. How appropriate is the “point” size of 
the type relative to spacing between 
lines? 

111 

Ml 

III 

ill 

Ml 

6. How appropriate is the spacing and 
placing of page and paragraph margins? 

-HI 

1 1 1 

III 

.HI 

Ml 
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7. How accurate is the representation of 
pictures, photographs, etchings, drawings, 
charts and graphs of the facta intended 
to he portrayed? 

8. How satisfactory is the ara'angoment, 
placement, attractiveness of the different 
illustrative materials? 

9. How attractive, pertinent, and clear is 
the name or the title of the textbook in 
terms of the actual content included 
within? 


Poor 

Fair 

Good 

Ver7 

Good 

Excel- 

lent 

III 

III 

III 

III 

III 

III 

III 

1 1 

III 

Ml 

-ill 

111 


ill 

IlL. 
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DIVISION A2 

The Nature of the Master Items and Sub-Items Under 
the General Quantitative Outline 

ITEMS INVOLVED 

I. Items Relative to the Authorship Person- 
nel of the Textbook, Point of View or 
Theory, and Philosophy Held by 
the Author (75 points) 

1 a. How well stated, if at all, is a point 

of view or theory or a philosophy, 
relative to the subject in. hand, by 
the author either within or outside the 
textbook proper? 

b. How acceptable is this point of view, 
theory or philosophy? 

2 a. How well stated, if at all, are the 

speeifled aims or reasons for writing 
the textbook? 

b. How satisfactory are those aims or 
reasons set forth for writing the 
textbook? 

3 a. How well, if at all, is a statement 

made concerning the training and ex- 
perience of the author, and how easily 
accessible either witliin or outside the 
textbook? 

b. How satisfactory, in ji-our opinion, is 
the nature of the training and expe- 
rience of the author in order to qual- 
ify iiim for writing the textbook? 

i a. How motivating and thought-provok- 
ing is the general stylo of the lan- 
guage employed by the author in the 
light of the pupils for whom in- 
tended ? 

b. How intelhgihle to pupils is the trea- 
tise as a whole because of the avoid- 
ance of over-technical terminology or 
vocabulary burden? 


^On this sheet record, in column No. 1, your findings resulting from the examination of 
your first textbook. Do likewise for all other textbooks examined thereafter in the appropriate 
successive columns. 


Possible 

Points 

Actual Points Given 
by ADpraisers ol! Books^ 


No. 1 

No. 2 

No. 3 

5’ 




20 




5 




10 




5 




10 




10 




10 




f 75 







ANALYZING AND APPRAISING TEXTBOOKS 


73 


ITEMS INVOLVED 

II. Nature and Organization of tlie Textbook 
Subject Matter, Together with Accom- 
panying Suggestions on Method- 
ology. (225 points) 

1 a. How well, if at all, is there a clear 

recognition of, or an actual statement 
given of, either the general aims of 
education as a whole, or of the sub- 
ject aims of teaching or of both? 

b. How acceptable is the nature of these 
general and teaching aims? 

c. How suitable is the nature of the 
content of the textbook for realizing 
these aims announced by the author? 

2 a. How clearly, if at all, is any influence 

of national or regional comnaittees, or 
of individual proponents as such in- 
dicated in the textbook? 

b. Of what relative value, in your opin- 
ion, is this indicated influence? 

3 How well is the subject matter or- 
ganized so as to meet the individual 
diilorencos of pupils in terms of their 
capacities and previous training, and 
differences in interests and attitudes? 

4 How well, if at all, is a clear state- 
ment made within or outside the text- 
book concerning the nature of the or- 
ganization of subject matter, into dif- 
ferent kinds of divisions and subdi- 
visions such as, for example, “teach- 
ing units” or major and minor “top- 
ics,” and problems or “situations,” or 
guiding “principles,” or other divi- 
sions such as chapters and sections? 

5 How satisfactory is the actual organi- 
zation or arrangement of the subject 
matter within the textbook under any 
one or more of these plans of organi- 
zation indicated under 4? 


Possible 

Points 

Actual Points Given 
by Appraisers of Books^ 


No.l 

No. 2 

No. 3 

10 




10 




20 




5 




10 




10 




10 




20 
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a 


7 


8 


9 


ITEMS INVOLVED 

a. Sow well, if at all, is any atatement 
made withia oi outside the textbook 
conoerning the relative or proportion- 
ate omphasia placed upon different 
phases of the subject involved? 

b. How aatlsfaotory is the actual distri- 
bution of emphasis on the different 
aspects of the subject as found in the 
textbook in q[uestion? 

How aeeutate and reliable are the 
original data furnished by the author 
himself, and how accurate are the quo- 
tations or paraphrased statements 
taken from other sources than his own? 

a. How clear a statement, if any at all, 
can bo found within or outside the 
textbook conoerning illustrative ma- 
terials included within the textbook? 

b. How satisfactory are the kinds, types, 
or quality of illustrative materials 
found within the textbook? 

a. How well, if at all, is any statement 
made within or outside the textbook 
concerning the need of the adaptation 
of the textbook to the nature of the 
purposes of tho local school involved, 
and to the nature of its courses of 
study now offered in the local insti- 
tution concerned?-/ 

b. How satisfaetory are the size of the 
textbook, and the supplementary ma- 
terials, if there be some, in terms of 
the period of time during which the 
textbook is to be covered? (This item 
bears closely, of course, on the mat- 
ter of selection of textbooks ) 


Possible 

Points 

Actual Points Given 
by Appraisers of Books^ 


No. 1 

No. 2 

No. 3 

5 




25 




30 




5 




15 




5 




25 




285 
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ITEMS INVOLVED 

III. Instructional Aids or Helps Inside and 
Outside of the Textbook. (100 points) 

1. How satisfactory are the tables of con- 
tents, the indices, the lists of tables, 
charts, diagrams, etc., included within 
the textbook? 

2. How satisfactory are collateral readings, 
work-books, visual aids of different sorts, 
if any, etc., which are intended to sup- 
plement the textbook? 

3. How satisfactory are the accompanying 
questions, drills, exercises, problems, 
projects, outlines, and summaries within 
the textbook? 

4. How satisfactory are the instructions 
given to teachers or to pupils within the 
textbook to he studied, or outside the 
textbook supidementary to it in any way? 

Possible 

Points 

Actual Points Given 
by Appraisers of Books ^ 


No. 1 

No. 2 

No. S 

25 




10 




40 




25 




IV. Mechanical Features or Format of the 
Textbook. (50 points) 

1. How durable are the binding and paper? 
How satisfactory is tlio paper finish? 
How suitable are the color of the book 
and the cover design in terms of attrac- 
tiveness and appropriateness? 

2. How satisfactory are tho size of type, 
the spacing of liues, and the marginal 
spacings of paragraphs? 

3. How accurate is the representation of 
pictures, photographs, etchings, drawings, 
charts and other illustrative materials, 
and how suitable and attractive is the 
placement of the same? How indicative 
of the nature of the textbook is the title? 

100 




20 




15 




15 





50 




Total Possible Points 

450 




Total Actual Points Given 





Percentage Eating 
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4. An example of a summary plan. Various plans for sum- 
marizing the results after examining textbooks may be used. 
If qualitative appraisals have been made, one plan of showing 
the results graphically has been herein presented. Either the 
line graph or the bar graph can be used. Earlier a sample 
summary of quantitative appraisals was submitted. Usually 
it is helpful for school groups to have some sort of concrete 
summary presented. 



CHAPTER V 


Differentiated. Outline for 
Analyzing Textbooks in Respective Fields 

1, Complementary special analysis outlines. Differentiated 
or special analysis outlines are herein suggested by the author 
of this treatise as desirable supplements or complements to 
the general analysis outline already presented in Chapter II. 
It will be remembered that one argument used earlier in de- 
fense of the general analysis outline of common items was to 
unify the interests of the whole teaching staff on issues com- 
mon to all instructors. At the same time, it was proposed 
that special or differentiated items peculiar to the respective 
subjects and subject fields should be recognized and consid- 
ered. Obviously, certain items of importance, for example, 
in the case of foreign languages do not occur in science, or 
mathematics and vice versa. This is likewise true of other 
subjects and subject fields. On first thought, many persons 
will regard these suggested complementary and supple- 
mentary differentiated items as excess and useless educational 
baggage. It may appear to some persons to complicate the 
analysis procedure unduly. The contention is herein made 
that this more differentiated analysis, in addition to the gen- 
eral analysis, will call attention to many important items that 
otherwise will very likely be wholly overlooked. Moreover, 
no procedure is better adapted to acquainting instructors 
within the various departments with one another’s consequen- 
tial problems than is the use of special or differentiated out- 
lines or check items. It is assumed, of course, that so far as 
possible only those items will be considered which represent 
real educational issues or classroom problems of relatively 
large importance. Much has been said, for example, about 
the importance of correlating the work of the different de- 
partments within the elementary and secondary schools. The 
intelligent use of differentiated or special outlines appears to 
afford one kind of approach in the integration of subject mat- 

[ 77 ] 
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ter whicli is worthy of serious consideration. This, of course, 
is a different kind of integration of subject matter than that 
wherein subject lines are practically erased, recommended by 
many educators at the present time. Nevertheless, so long 
as we recognize subject and subject-group demarcations which 
are now in vogue, some approximation to the above type of in- 
tegration of subject matter ought to be possible to be effected. 

2. Some difficulties encountered in the use of differentiated 
or special analysis outlines: Several difficulties will, no doubt, 
at once occur in any attempt to use differentiated analysis 
outlines. One of these, it may be claimed, will likely be found 
on the theoretical side, namely, that after having made the 
general analysis there is nothing left of any consequence to 
be analyzed. Obviously, this objection is false. The diffi- 
culty is rather to be found on the other side, namely, that the 
items of importance appear to be so numerous that it is almost 
impossible to incorporate them into so brief a space as that 
of a general outline. Another practical objection that, un- 
doubtedly, will be raised by some persons is that to add dif- 
ferentiated subject or subject-group outlines to general out- 
lines will make the whole procedure too cumbersome to be of 
any practical value. A third difficulty that at once must be 
faced is, Should a differentiated outline be made separately 
for the subject group of mathematics, or should, for example, 
one be used for algebra, or even algebra I, and another for 
geometry, or geometry I? Or again, in the case of history 
and other social studies, Should a separate outline be used 
for American history textbooks, and for other types of his- 
tory taught as well, or, is it possible to use a composite differ- 
entiated outline for the whole field of history, and, one for 
civics, and an other for economics and sociology textbooks? 

To the present writer, the last of these three difficulties 
mentioned above seems to be the greatest. The need for sup- 
plementing the general analysis outline with differentiated 
items peculiar to the respective subject fields is too obvious to 
require much defense. The objection of eumbersomeness does 
offer some practical difficulty as to the profitable use and 
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manipulation of this procedure, hut if due precaution be taken 
so that the added items really have educational value, part 
of this difficulty will rather easily disappear. With respect 
to the last difficulty, on the whole, it may he desirable to be- 
gin by using differentiated outlines for, let us say, algebra, 
geometry, American history textbooks, and so forth, rather 
than to attempt to use outlines for mathematics, or history 
as a whole. However, the practice used ought to be deter- 
mined in part by the local set-up in which textbooks are being 
considered or chosen. One difficulty in suggesting that sep- 
arate differentiated outlines be used for each sub-divisional 
aspect of a subject field is that there seems to be no end to 
the work which this will require on the part of those who 
make analyses. 

3. Issues and problems reflected through differentiated 
analyses. At this point two remarks should be made. In the 
first place, as earlier indicated, general analysis outlines for 
use in checking textbooks should, so far as possible, represent 
real and significant educational issues. In the second place, 
the object in case of the use of differentiated or special out- 
lines is not so much to attempt to include or exhaust all pos- 
sible items as it is to create the practice on the part of indi- 
viduals of looking for certain kinds of items that do make a 
difference with respect to effective teaching. This is another 
way of saying that almost an unending array of problems and 
issues will present themselves even with respect to any one 
sub-divisional aspect of any subject group, such as English 
composition, or literature, or algebra, or geometry, or first 
year foreign language, and so forth. 

4. Some examples of the segregation of the items of differ- 
entiated analysis outlines from general outlines. Differentiated 
or special analysis outlines have progressed comparatively 
little even up to the present time. Some examples, however, 
are available. In some instances, the past practice has been 
to include a considerable number of general items within the 
so-called special outlines of the different subjects. The for- 
mulation of satisfactory differentiated analysis outlines is a 
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complicated and unending task. At the present time, there- 
fore, this discussion is intended to be as non-dogmatio in 
nature as possible. A limited number of examples will be 
presented accompanied by some suggestions as to possible 
further procedure. Of course, at least two positions may be 
taken at the outset. One of these is that the general items 
of analysis and the differentiated items should be included 
in the same outline. Another is that they should be segre- 
gated, as is proposed by the author of the present treatise, 
the general outline being numbered division A, and the dif- 
ferentiated outlines, division B with subdivisions B1 and B2. 

5. Discussion of division B, the differentiated or special 
analysis outlines. In modified form, the suggestions made 
previously concerning the use of the general analysis and 
appraisal outlines will also apply in the use of the differen- 
tiated outlines. A suggestion previously made indicated that 
the point of view of the author, the content of subject matter 
including methodology, and instructional aids and helps 
should be considered in the differentiated outlines. Space is 
not here available for presenting a complete sampling of dif- 
ferentiated analysis and apprai.sal outlines for each of the 
different subjects. However, a very brief representative list 
of concrete examples is submitted in order to suggest what 
appears to be a profitable procedure, whenever attempting 
to make differentiated analyses of textbooks. An abbreviated 
list of items is given, therefore, under three major divisions 
of the outline, namely, point of view of the author, content of 
subject matter and methodology, and instructional aids and 
helps. It will be recalled that it was previously suggested 
that the items of mechanical construction and the format of 
a textbook, as well as that of publisher and publication should 
be taken care of under the general analysis outline for use in 
the case of any and all textbooks. The same items which are 
indicated here under a differentiated analysis outline, on the 
whole, will be used again in Chapter VI for use in a differen- 
tiated qualitative appraisal outline. Sample types of items 
are given under various subject groups which are intended 
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to be merely illustrative. Other items than those herein sug- 
gested will occur to individuals interested in the different sub- 
ject groups. Since so much work needs yet to be done by way 
of evolving satisfactory differentiated outlines, precaution 
should be taken lest any form, at this stage of development 
become too stereotyped, and too slavishly employed. Dif- 
ferentiated items of the following Idnds may be used with 
profit to supplement the general analysis outline under the re- 
spective subjects. 

Bl. Differentiated or Special Analysis Outlines 
(A) English (Liteeatuee) 

1. Aim or Point of View of the Author. 

a. Does the author give any place to the treatment of an- 
thology? Yes No 

b. Is some space given to both the earlier classics, and to 

the more modern types of literature? Yes No 

2. Subject matter and Methodology. 

a. What proportionate amount of space, if any, is given 

to a treatment of the history of literature? 

b. Is the subject matter arranged according to “types” or 

“chronologically” or both? Types Chrono- 
logically Both 

3. Instructional Aids and Helps. 

a. Do the activities suggested aid the pupil in h'nkino; 

his study of literature with life experiences? Yes 

No 

b. Are the reading lists arranged so as to provide for meet- 

ing the individual needs, and interests and abilities of 
the pupil? Yes No 

(B) Latin 

1. Aim or Point of Vieu) of the Author. 

a. Is the cultural value of Latin emphasized by the author? 
Yes No 
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b. Is the correlation with such subjects as, for example, 

English, French, and Spanish emphasized? Yes 

No 

c. Is the primary emphasis on the formal and structural 

side, or on the functional? Formal 

Functional 

2. Subject Matter and Methodology. 

a. Is any material written in English concerning Eoman 

life and customs provided that would tend to motivate 
pupils? Yes No 

b. Do the vocabularies, stories, and grammatical construc- 
tions begin with relatively easy forms and gradually 


become more difficult? Yes No 

c. Are there any lists of French, and Spanish words which 
indicate common root forms? Yes No 


3. Instructional Aids and Helps. 

a. Are Latin plays, projects, songs and games suggested 

to interest pupils in the subject? Yes No 

b. Are accurate and interesting pictures, maps, and draw- 

ings included portraying buildings, roads and the scen- 
ery of Rome? Yes No 

(0) Feench 

1. Aim or Point of View of the Author. 

a. Is the cultural value of French emphasized by the au- 
thor? Yes No 

b. Is the correlation with such other subjects as, for ex- 

ample, English, Latin, and Spanish emphasized? Yes 
’ No 

e. Is the primary emphasis on the formal and structural 

side, or on the functional? Formal 

Functional 
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2. Subject Matter and Methodology. 

a. Are the exceptions to grammar rules placed witliin tlie 

body of the textbook, or in tbe appendix? Body of text- 
book Appendix 

b. Does a vocabulary accompany each lesson? Yes 

No 

c. Is tbe matter of pronunciation bandied in tbe conven- 

tional manner, or by use of vowel charts, etc. ? Conven- 
tional Vowel charts, etc 

d. Is tbe direct or indirect method of teaching employed, 

or both? Direct Indirect Both 

e. Is tbe distributed repetition of important words pro- 
vided for? Yes... No 

3. Instructional Aids and Helps. 

a. Are maps and diagrams included? Yes No 

b. Are there illustrative materials found throughout the 

textbook? Yes No 

0 . Are any supplementary English or French readings on 
the life and customs of the French people suggested? 
English French Both 

(D) History (World) 

1. Aim or Point of View of the Author. 

a. Does the author indicate for what grade level his text- 
book is intended? (9th, 10th, etc.) ? Yes 

No 

b. Is a defense made for World History versus other kinds 

of history in the secondary school? Yes 

No 

c. Is the emphasis primarily social, industrial and eco- 
nomic, or political and military? Social In- 
dustrial and economic Political and mili- 
tary Or all of these aspects 

d. Is the point of view biased? Yes No 
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2. Subject Matter and Methodology. 

a. What proportionate emphasis is given to the various 

aspects of history (ancient, medieval, modern, Ameri- 
can, etc.) ? 

b. Is the subject matter arranged primarily in terms of 
large teaching unit topics and issues, or in chronological 

order? Unit topic Chronological 

order 

3. Instructional Aids and Helps. 

a. Are helps suggested for assisting the pupil in making 

the time sense or element more real? Yes 

No 

b. Are any aids given or suggested for assisting pupils in 

making generalizations, and conclusions baaed upon the 
subject matter studied? Yes No 

(E) Civios 

1. Aim or Point of View of the Author. 

a. Does the textbook include an emphasis on both a struc- 

tural and functional treatment of government? Struc- 
tural Functional 

b. Does the author state for what grade level the textbook 

was intended? Yes No 

c. Is the point of view biased? Yes No 

2. Subject Matter and Methodology. 

a. What relative or proportionate amount of space is given 
to the different units, topics or phases 


b. Is special provision made for understanding the more 


technical terms employed? Yes No 

3. Instructional Aids and Helps. 

a. Are visitations recommended to be made, and observa- 
tions of, local institutions? Yes No 
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b. Are pamphlets and bulletins and other state and na- 
tional publications suggested, to supplement local pub- 
lications 1 Yes No 


(F) Biology (Combined on Composite Botany and Zoology) 

1. Aim and Point of View of the Author. 

a. Is any defense of the composite course in biology made 

versus the treatment of botany and zoology separately 
on the secondary school level? Yes No 

b. Are the applications made by the author of biological 

theory to every day life of the pupil numerous? 

Or few 

c. Is the structural and classificatory, or the functional 

approach emphasized chiefly? Classificatory 

Functional Both 

2. Subject Matter and Methodology, 

a. Are the correlations with chemistry, agriculture, house- 
hold arts, health and hygiene, etc.? Numerous and ap- 
propriate Few and insignifi- 
cant 

c. What relative or proportionate emphasis is given to the 
different units, or topics, or phases ? 


3. Instructional Aids and Helps. 

a. Are any helps suggested on mastery of the difficult con- 
cepts in biological theory? Yes No 

c. Is the laboratory and demonstration work related to both 
the textbook material, and also to environmental con- 
ditions? Textbook Environmental condi- 
tions and situations 
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(C) Ohemistby akd Physics 

1. Aim and Point of View of the Author. 

a. Is the chief emphasis placed on theoretical, or applied 

science, or on both? Theoretical Applied 

Both 

b. What correlations of chemistry and physics are there 

with other sciences and with mathematics? Numerous 
and appropriate Few and insignifi- 
cant 

e. Is any place given to the historical development of chem- 
istry or physics ? Yes No 

2. Subject Matter and Methodology. 

a. What proportionate or relative amount of emphasis, for 

example, is given in^ the case of “inorganic chemistry” 
to such phases as dispersion (distribution of water, dis- 
persion in water, colloidal) ; Chemical 

changes (air as a chemical mixture, etc.) ; 

Structure of matter ; Symbols, equations, 

weight and volume relations ; The peri- 

odic classification (electronic structure of matter, etc.) 

; Acids, basis, salts, and ionization 

; Carbon ; The nature of non- 

metallic elements ; Special theory 

; Eecent developments ; Organic 

chemistry ? 

b. Are the difficult concepts clarified? Yes No 

3. Instructional Aids and Helps. 

a. Are the experiments provided for, important points 

covered in the textbook? Yes No 

b. Are photographs and discussions of eminent scientists 

discussed significantly and with pertinence? Yes 

No 

^Beports on correlation of high school and college chemistry by Prof. E, S. 

Hopiins and others, Journal of Chemical Education, April to June, 1936. 
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c. Do illustrations, diagrams, and sketclies significantly 
accompany the illustrations? Yes No 

(H) Algbbba 

1. Aim and Point of View of the Author. 

a. Is a point of view explicitly stated? Yes No 

b. Is the emphasis placed on the practical, or theoretical 

side of algebra, or both? Practical Theo- 
retical Both 

c. Is the aim primarily to assist in the later study of mathe- 
matics in college ? Yes No 

2. Subject Matter and Methodology. 

a. Is a relative or proportionate emphasis in the textbook 

given to simple equations ; graphs ; 

formulas ; fundamental processes ; 

signed numbers ; factoring ; radicals 

; quadratic equations ; trigonomet- 
ric functions ; or other phases ? 

b. Are suggestions made for presenting or adapting the 
materials of instruction to the varied interests and 

needs of college and non-college pupils? College ; 

Non-college 

3. Instructional Aids and Helps. 

a. Are any devices suggested for helping pupils to see the 

practical applications of algebra to everyday life? 
Yes No 

b. Are any concrete examples given showing the relation 
between algebraic equations, formulas, etc. and other 

subjects such as physics, engineering, etc.? Yes 

No 

c. Are the exercises outlined for pupils graduated accord- 
ing to difficulty? Yes No 
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(I) Geometry 

1. Aim and Point of View of the Author. 

a. Wliat purposes, if any, are indicated for the study of 

geometry? Mental discipline ; practical 

value j Cultural value 

b. Are other specific claims, if any, made by different au- 
thors in their textbooks? 


2. Subject Matter and Methodology. 

a. Is dominant emphasis given to intuitive and demonstra- 
tive geometry? Demonstrative ; Intuitive 

; Both 

0 . Is a relative or proportionate emphasis in the textbook 

given to triangles, perpendiculars and parallels ; 

polygons ; circles, angles, and arcs ; 

loci ; and to other significant phases ? 

c. Are there correlations with geometry and with other 
mathematical subjects, and with other non-mathematical 
subjects? Yes No 

3. Instructional Aids and Helps. 

a. Is special emphasis given to technical terms and word 

hsts used? Yes No 

b. Is special provision made for pupils having varying in- 
terests, needs and abilities? Yes No 

c. Is use made of historical notes in order to clarify the 

meaning of the study of geometry for pupils? Yes 

No 


(J) Household Arts foe Girls 

1, Aim and Point of View of the Author. 

a. Is the emphasis placed strongly on home making as the 
chief aim of the author? Yes No 
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b. Wbat other claims, if any, are made by the author for 
pupils in their study of household arts ? 


2. Subject Matter and Methodology. 

a. Is a relative or proportionate emphasis placed upon the 

large divisions, such as food ; clothing ; 

home management ; other features ? 

b. What proportionate amount of space is devoted to sub- 
divisional topics? 


c. What relationships are there to other subjects, such as 
health and hygiene, social science, sociology, and eco- 
nomics, etc. ? Numerous ; Frequent ; 

Few, if any, 

3. Instructional Aids and Helps. 

a. Are there suggested practical exercises for clarifying 
the theoretical aspects of the textbook’s discussions? 
Yes No 

c. Is there the modern “unit” arrangement of the labora- 
tory work? Yes No 

(K) Industkial Arts fob Boys 
1, Aim or Point of View of the Author. 

a. Is the aim or claim of the author disciplinary or cultural, 
or practical in nature? Disciplinary..., ; cul- 
tural ; Or practical 

2. What other aims or claims are made by the author in 
the study of industrial arts for boys? 
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2. Subject Matter and Methodology. 

a. What relative or proportionate emphasis is given to dif- 
ferent units, or topic, or other divisions of subject 
matter? 


b. Are there correlations with other subjects in the cur- 

riculum such as English, history and social studies, 
household arts, and fine arts, extra-classroom activities, 
etc,? Yes No 

c. Is there a significant treatment of the historical devel- 
opment of trades and industry? Yes No 

3. Instructional Aids and Eelps. 

a. Are there suggestions as to the laboratory procedure 

which is to accompany and clarify the textbook discus- 
sion? Yes No 

b. Are there suggested visitations, and observations of the 

actual organization and practice of local industries of 
all kinds ? Yes No 

c. Are there suggested exhibits of accomplishments of 

pupils during the school year in local schools? Yes 
No 

(L) COMMBEOIAL WoEK (BoOKKEEPING) 

1. Aim and Point of View of the Author. 

a. What ainaa are announced by the author? Disciplinary 

; practical and economic ; cul- 
tural social 

b. What other claims, if any, are made for the study of 

boolikeeping? 


2, Subject Matter and Methodology. 

a. What proportionate amount of space is given to differ- 
ent divisions and sub-divisions of subject matter? 
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b. Are there tiny data dealing mth the historical develop- 
ment of the subject? Yes No 

c. Is any dominant method stressed? Yes 

No 

d. Are any correlations suggested with any other school 

subject or subjects? Yes No 

6. Are there suggested exercises for practice? Yes 

No 

3. Instructional Aids and Helps. 

a. Are there lists of devices suggested for motivating the 

learning of the pupil? Yes No 

b. Is there mention of the more recent developments in 

the field? Yes No 

(M) Agbioultueb 

Akimal Htjsbakdey, Farm Makagemeitt, Etc. 

1. Aim and Point of View of the Author. 

a. What, if any/ of the following aims are announced by 

the author? Disciplinary ; practical or eco- 

noniic ; cultural ; social 

b. What other aims are given, if any, for the study of agri- 
culture by the pupils? 

2. Subject Matter and Methodology. 

a. What proportionate amount of space in the textbook is 

given to different divisions and sub-divisions of the sub- 
ject matter? 

b. Are any data given dealing with the historical develop- 
ment of agriculture? Yes No 

c. What indications are there of the nature of projects 

suggested for pupils? 


d. Are any correlations with other subjects suggested — 
science, economics, sociology, etc,? Yes No 
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3. Instructional Aids and Helps. 

a. Are visitations and observations of agricnltnral prac- 
tices in different comnannities suggested? Yes 

No 

b. Are there exhibits during tbe school year of the accom- 
plishments of pupils? Yes No 

e. Are there suggested, supplementary readings from na- 
tional and local publications, magazines, bulletins, and 
research studies made in higher institutions of learning? 
Yes No 


(N) Music (Vocal) 

1. Aim and Point of View of the Author. 

a. What are aims announced by the author? Cultural 

; social ; leisure time ; 

practical 

b. Are any other aims claimed for the study of vocal music 

not included above? 

2. Subject Matter and Methodology. 

a. What proportionate amount of space is devoted to dif- 
ferent phases or aspects of the subject matter? 

b. Is any dominant method of instruction announced? 

Yes No 

c. What relative amount of emphasis is placed upon music 

instruction in order to produce skilled musicians 

; and appreciative participants and listeners 

in the field of vocal music? 

d. What use is there for historical data pertaining to emi- 

nent musicians and their productions for motivating 
pupils’ interests? Yes No 

c. What correlations with other subjects are suggested? 
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3. Instructional Aids and Helps. 

a. Is the use of the radio and local recitals suggested? 

Yes No 

b. What suggested lists of readings in music publications ? 

Yes No 

c. Is there any indication of recent trends in vocal music? 

Yes No 

(0) Health and Physical Education 

1. Aim and Point of View of the Author. 

a. Are there any aims of health and physical education 

outlined? Yes No 

b. Is the relative importance of health and physical edu- 
cation in the secondary schools discussed? Yea 

No 

2. Subject Matter and Methodology. 

a. Is a distributed, proportionate emphasis given to both 

the instructional aspect as well as to the program of 
varied activities? Yes No 

b. Is a distributed, proportionate emphasis given to the 

different topics considered under the instructional 
phases as well as under the program of activities for 
pupil participation? Yes No 

c. Is some space devoted to the historical development of 

health and physical education? Yes No 

d. Is the work graduated in difficulty for the different 

grade levels? Yes No 

3. Instructional Aids and Helps. 

a. Is there a wide range of activities for motivating the 

pupils' work? Yes No 

b. Are readings based on national, state, and local publi- 
cations suggested? Yes No 
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c. Are visitations and observations of local conditions per- 
taining to health and physical education suggested? 
Yes No 

6. Resume of suggestions concerning supplementary, differ- 
entiated analysis outlines. The foregoing items represent 
only partial lists of what should be regarded as worthy of 
consideration, whenever attempting to analyze textbooks pub- 
lished in the various subject fields. Some overlappings occur, 
to be sure, in the items outlined under the respective divisions 
of subject matter and methodology, and, under the supple- 
mentary aids and helps. No iron-clad demarcation need be 
made between the three main divisions of these differentiated 
outlines. The chief concern is not to overlook any consequen- 
tial items in the consideration of any one subject or other. 
Many other items representing problems and issues will occur 
to persons who are tutored in these respective fields. These 
should be added to the abbreviated lists that have been hormn 
presented. Especially will additional items bo necessary in 
the instance of the item labeled subject matter division. 

Some illustrative differentiated items have been listed 
above under the subjects of literature (English), Latin, 
French, World History, Civics, Biology, Chemistry, Physics, 
Algebra, Geometry, Bookkeeping, and Vocal Music; and under 
tbe subject groups of Household Arts for Girls, Industrial 
Arts for Boys, and Agriculture. A considerable number of 
items that are worthy of consideration have not been listed 
due to lack of space. But enough samplings have been given 
to indicate what is meant by special or differentiated outlines. 
Through the further cooperation of individuals who are in- 
terested in the different subject fields, it will be possible to 
evolve more satisfactory differentiated outlines than have 
heretofore existed. 

The recommendation is hereby strongly made that to a gen- 
eral analysis outline for common use for any and all of the 
elementary and secondary school subjects there he added 
segregated items in differentiated outlines. The general an- 
alysis outline should be numbered Division A, and the re- 
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spective differentiated outlines attached should be considered 
as Division D, including Divisions B1 and B2. Each one of 
the differentiated or special outlines should then be attached 
to the general outline whenever the examination of any text- 
book is completed. 

In abbreviated form, a sampling of differentiated appraisal 
outlines will be given in Chapter YI of this manual The dif- 
ferentiated appraisal outines are based directly on the differ- 
ent analysis outlines presented in Chapter V. The present 
writer makes the same contention here which was made earlier 
under the discussion of the general analysis and general ap- 
praisal outlines, namely, that the logical sequel of differen- 
tiated analyses outlines, is differentiated appraisal outlines. 
Because of lack of space, only examples of differentiated 
qualitative appraisal outlines are submitted. The differen- 
tiated quantitative appraisal outlines where formulated, 
should correspond to the patterns previously suggested under 
the general appraisal outline. The weightings could be sug- 
gested for the various items and the computations could be 
made for the respective items as well as for the total number. 
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Differentiated Outlines for 
Appraising Textbooks in Respective Fields 

1. General and special items combined in the outlines pub- 
lished earlier. After having applied the special analysis out- 
lines to respective textbooks, it is possible, with economy of 
time and effort, to apply special appraisal outlines. The pur- 
pose of the special analysis outline is similar to the purpose 
of the general analysis outline discussed in Chapter II, that 
is, to guarantee a ready acquaintance with what a textbook 
actually does contain. As previously said, whether the spe- 
cial analysis and special appraisal outlines can be used with 
profit, simultaneously or not, will depend upon the ability 
and experience of the individuals who participate. In case 
of some of the items involved, a ready thorough-going 
acquaintance with the content of the textbook serves as a 
marked advantage, whenever attempting to make differen- 
tiated appraisals. Upon examination of the earlier published 
literature, one will find very little clear discussion relative to 
differentiated or special analysis outlines. Whatever has been 
published has to do with differentiated or special appraisal 
items, rather than with special analysis, and this too has been 
more frequently than not combined with the general appraisal 
items. 

2. Either qualitative or quantitative special appraisal out- 
lines defensible or both. It is not easy with absolute certainty 
to say whether the qualitative or the quantitative differen- 
tiated outline will be most profitable for use by the partici- 
pants. The answer to this problem depends upon a variety 
of factors. The conviction of the present writer is that either, 
or both can he justified, depending upon existing conditions. 
Some persons prefer to have estimates stated in quantitative 
terms because it appears to them that in this manner compari- 
sons may be made more easily between different textbooks. 

[ 96 ] 
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Other persons are satisfied with graphic representations 
which indicate relative degrees of qualitative differences, 
pictographs being used as the basis of comparisons of the 
worth of textbooks. No matter what type of estimate he used, 
qualitative or quantitative, it will he necessary to make use 
of some subjective reactions. This is said because sometimes 
it is felt that a quantitative estimate or measurement is wholly 
objective in nature. Some of the earlier used so-called ‘ ‘ score 
cards”, or “rating sheets”, or “check lists” were misinter- 
preted in this respect. It is herein recommended that in case 
the appraiser has used the general qualitative outline, under 
division A, then, in case of division B, in the differentiated 
outline, likewise the qualitative procedure should be used. On 
the other hand, if the appraiser has used the general quanti- 
tative outline under division A, then he should also use the 
quantitative differentiated outline to correspond with the 
same under division B. 

On the whole, the items included under the differentiated 
appraisal outlines should be additional items to those found 
in the general appraisal outline earlier discussed. However, 
occasionally it will he found to be justifiable to amplify or 
elaborate or clarify an item in the differentiated outline which 
has already been included under the general appraisal outline. 

3. Recommended procedure in the use of the differentiated, 
or special appraisal outlines. Earlier in this treatise, instruc- 
tions for the use of the general appraisal outline were given. 
Most of the suggestions made there apply also to the differ- 
entiated outlines. The fifteenth suggestion refers to the point 
of view of authors; to subject matter and methodology; to 
supplementary aids and helps that should be considered in 
differentiated appraisal outlines. The recommended proce- 
dure is, therefore, as follows : Use the general analysis outline 
in the case of any chosen textbook. Then use either the quali- 
tative or quantitative general appraisal outline, or both, in 
case of the same textbook. Then use the differentiated or spe- 
cial analysis outhne in the case of this same textbook and, 
finally, the differentiated qualitative or else the quantitative 
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appraisal outline, or both. The special analysis and appraisal 
sheets under Division B can then be appended, or attached to 
Division A of the general analysis and appraisal outlines in 
order to show the results or findings whenever examining any 
textbook. 

4. An example of an adapted differentiated appraisal out- 
line for textbooks in EngUsh composition. The following 
adapted differentiated appraisal outline for use in the study 
of textbooks in English composition is presented to indicate 
a general procedure that may be used, Not all of the desir- 
able items are necessarily included. A great deal of effort 
and time will need to be expended in order to refine differen- 
tiated appraisal outlines for English as well as in the instance 
of other elementary and secondary school subjects. The Na- 
tional Council of English has already done a considerable 
amount of valuable work in this field to which the reader is 
referred.^ Theoretically considered, it would be desirable if 
subject matter in elementary and secondary schools were all 
organized under fundamental concepts, including large areas 
of knowledge and activities, including corresponding sub-divi- 
sions. In this way, knowledge and activities would not be 
vivisected so disparately as now so often occurs. Some day it 
should be more possible than now to get along without so many 
different subject labelings, by more closely correlating and 
unifying those aspects in the different subject fields which are 
of real value to all students. So long, however, as we continue 
to teach by subject divisions, as such, rather than in terms of 
real life issues, and, rather than according to large areas of 
interrelated experiences of pupils, the practical thing to do 
is to attempt to appraise subject matter taught, in terms of 
differentiated subject outlines. These, then can be applied 
to each of the elementary and secondary school subjects and 
subject groups. In a later forthcoming volume the concept 
of undifferentiated subjects will be referred to again. 

^National Oouneil of the Teachers of English. English Journal, Vol. 21, April, 
1032, pp. 280-293; Douglass and Boardman, Supervision in Secondary Schools, 
p. 347. 
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■ 5. Some criteria that should he recognized when formulat- 
ing differentiated appraisal outlines, Certain criteria should 
be kept in mind in formulating and in applying special ap- 
praisal outlines. The first of these criteria is, What is the most 
worthwhile subject matter in terms of the needs of pupils ? 
A second is, What subject matter do authors of textbooks feel 
will be of value to pupils in the future as well as at present? 
A third is, Has the nature of the subject matter been so dis- 
tributed that it is representative of the whole subject, rather 
than of too limited a fraction of the whole field? This is to 
say. Is it representative of all of the significant, and important 
aspects of the whole field, rather than an exaggerated em- 
phasis upon one or more phases? Practically considered, one 
step in formulating usable differentiated appraisal outlines is 
to examine a number of such outlines that have already been 
published. A second step is to examine a number of textbooks 
available in the different subject fields, making a list of those 
items or elements which are significant A third step which 
is essential, in the light of a fundamental philosophy of edu- 
cation, is to add to the above list of items, including those 
which are desirable, but perchance not found either in pre- 
viously published outlines, or in most textbooks. 
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ASTALYZISTG AND SELECTING TEXTBOOKS 


An Adapted Differentiated Qualitative Appraisal Outline 
for Use in English Composition Textbooks (9th 
and 10th Years or Grades) 


ITEMS INVOLVED QUALITATIVE ESTIMATES 


I. Authorship of Textbook 

Poor 

Pair 

Good 

Very 

Good 

Excel- 

lent 

1, How well is the viewpoint of eomposi- 
tion as a social activity recognized? 

111 

Ml 

111 

111 

Ml 

2. How well are the uses of composition in 
everyday life stressed? 

111 

111 

ill 

111 

111 

II. Nature and Organization of the Content, 
Including Suggestions of Method 






A. The ability to gather material: 

111 

1 1 1 

1 1 1 

III 

1 1 1 

1. How well is the content presented in 
a way that creates in the pupil a de- 
sire to express himself? 

111 

1 1 1 

111 

111 

Ml 

2. How well does the content as pre- 
sented help pupils to recognize the 
value of their own experiences? 

111 

III 

III 

III 

Ml 

3. How well are composition activities 
identifled with experience either 
actual or literary? 

111 

III 

111 

Ml 

Ml 

B. The ability to think clearly and force- 
fully: 

111 

1 1 1 

111 

III 

Ml 

i. How adequately is composition pre- 
sented in a way that emphasizes the 
importance of effective thinking? 

111 

III 

III 

III 

Ml 

5. To what degree is composition pre- 
sented in a way that arouses the in- 
itiative and originality of the stu- 
dent? 

111 

Ml 

III 

Ml 

Ml 

C. The ability to recognize and construct 
a sentence. 

111 

Ml 

111 

Ml 

Ml 

6. To what degree is sentence sense and 
sentence structure stressed? 

111 

Ml 

III 

Ml 


7. How well is the content in grammar 
chosen on the basis of function, and 
in accord with reliable investigations? 

111 

Ml 

III 

Ml 

Ml 

a. Stress on points of difficulty, such 
as verb, pronoun. 


1 1 1 

III 

III 

lil. 
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Poor 

Fair 

Good 

Very 

Good 

Excel- 

lent 

b. Emphasis on thought relationships 
and function, rather than struc- 
tural classification. 

111 

III 

III 

Ml 

Ml 

c. Becognition of points of debatable 
usage. 

111 

111 

111 

Ml 

Ml 

8. How closely is the material on usage 
related to actual language situations, 
the pupOs’ frequent errors, etc.? 

111 

III 

III 

Ml 

111 

9. How well are the requirements in 
punctuation limited to matters of 
present day usage? 

111 

111 

111 

Ml 

111 

10. How adequately are means of self- 
criticism in writing provided for? 

111 

III 

III 

Ml 

Mi 

a. Aids for evaluating own writing. 

111 

1 1 1 

111 

Ml 

1 11 

b. Basis of comparison with work 
of others. 

111 

1 1 1 

111 

Ml 


e. Means of comparison with earlier 
achievements. 

111 

Ml 

III 

Ml 

Ml 

11. To what degree does the drill mate- 
rial stress specific, important points 
in the mechanics of composition? 

111 

III 

III 

Ml 

Ml 

12. To what extent is spelling recognized 
as a high school problem? 

111 

1 1 1 

III 

Ml 

1 1 1 

13. To what degree is the program in 
grammar and punctuation cumulative, 
with provision for review? 

111 

III 

Ml 

Ml 

Ml 

14. How adequately is the motivation 
peculiarly necessary to composition 
maintained throughout the work? 

111 

1 1 1 

III 

Ml 

1 1 1 

III. Instructional Aids or Helps in tTsing 
the Textbook 

1. How adequately is provision made for 
individual diagnosis and remedial work 
in grammar and punctuation? 

111 

111 



111 

2. How satisfactory m kind and amount 
is the practice material provided? 

Jli 

Hi 

111 

III 

ILL 
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3 . 


4 . 


5 . 


6 . 


7 . 


8 . 



Poor 1 

Fair 

! Good 

! Very 
Good 

Excel* 

lent 

How satisfactory are the means offered 
for eheclung- aohievemeut? 

111 

1 1 1 

111 

111 

111 

How satisfactory ia the workbook pro- 
vided, if any, in grammar drill, usage, 
and punctuation? 

111 

111 

1 

111 

1 

How satisfactory are tlio devices offered 
for enriching the pupils’ vocabulary? 

Ml 

1 1 1 

III 

111 

1 1 1 

How satisfactory are aids for teaebing 
diotionary use? 

111 

1 

Ml 

1 

111 

111 

111 

How satisfactory are devices for devel- ' 
oping coheronee, ete.? 

111 

111 

111 

111 

111 

To what extent is illustrative materml 
drawn from pupils’ work? 

-ILL 

III 

III 

111 

111 


6. Merits and limitations of the above adapted appraisal 
outline in English composition. It is recommended that a 
first-hand examination be made of the original check list for 
English composition herein presented in order to pass judg- 
ment on its worth. It will be noted that some of the items 
originally included belong under what has been designated by 
the present writer as general in nature, and applicable to other 
subject fields as well. On the other hand, it is appropriate to 
call attention to certain features of this check list. In the first 
place, the items considered do emphasize primarily, the func- 
tional rather than the classificatory, and structural phases. In 
the second place, the social significance as well as the individ- 
ual values of composition are stressed. In the third place, 
items suggested, or questions raised are supplemented by ap- 
propriate readings. In the fourth place, most, if not all of the 
items considered, are equally applicable to courses of study, 
syllabi, textbooks, or any other materials of instruction used 
in the teaching of composition. In the fifth place, the items 
suggested tend to suggest desirable phases to be looked for, 
whenever examining and selecting textbooks in composition. 
At the end of this chapter, a limited number of illustrative 
references on published special outlines are given in the fields 
of English, history, and modern language. Adaptations of 
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these are possible when formulating differentiated outlines. 
The remaining part of this chapter will be devoted, however, 
to suggested procedures in formulating and applying differ- 
entiated appraisal outlines to different subject fields, based 
upon the tentative differentiated analysis outlines proposed 
by the present writer in Chapter V. 

Examples of Differentiated Qualitative Appraisal Outlines, B2 
(A) English Litebatueb 

ITEMS INVOLVED 

I. Aim or Point of View of the Author 

1. How well is the treatment of anthology 
done ? 

2, How satisfactory is the relative emphasis 
given to the earlier classics and the more 
modern types of literature? 


II. Subject Matter and Methodology 

1. How satisfactory is the amount and 
treatment of the history of literature? 

2. How satisfactory is the arrangement of 
subject matter according to types, or 
chronologically? 

3. How well is the relation between given 
ages pointed out, such as Middle Age 
English and Old English, or Puritan to 
Oavalier ? 


III. Supplementary Instructional Aids 
and Helps 

1. How well do the suggested activities 
link up the pupils’ study of literature 
with life experience? 

2. How well are the reading lists arranged 
so as to meet the individual abilities, 
needs and interests of pupils? 

3. How good are the visual aids that are 
suggested? 


QUALITATIVE ESTIMATES 


Poor 

Fair 

Good 

Very 

Good 

Excel- 

lent 

1 1 1 

111 

III 

III 

Ml 


1 1 1 

III 

III 

111 

111 

III 

Ml 



111 

1 1 1 

Ml 

111 

111 

111 

1 1 1 

Ml 


1 1 1 

111 

111 


Ml 

III 

111 

1 1 1 

Ml 

Ml 

III 


111 

Ml 

Ml 

Ml 
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(B) Latin 


ITEMS INVOLVED QUALITATIVE ESTIMATES 


I. Aim or Point of View of the Author 

Poor 

Fair 

Good 

Very 

Good 

Excel- 

lent 

1. How well are the cultural or other points 
of view stated? 

111 

Ml 

III 

III 

III 

8. How well is the correlation with other 
school subjects developed? 

111 

III 

Ml 

111 

Ml 

3. How well is the structural, or else the 
functional point of view treated? 

ill 

111 

111 

111 

III 

II. Subject Matter and Methodology 






1. How satisfactory is the material intro- 
duced in English concerning Roman life 
and customs? 

111 


111 

111 

Ml 

2. How satisfactorily are vocabularies, 
stories, and grammatical construction 
graduated in difficulty? 

111 

Ml 

III 

III 

Ml 

3. How satisfactory are the common root 
forms of different words in the different 
foreign languages? 

111 

Ml 

III 

III 

Ml 

Ill, Supplementary Instructional Aids 
and Helps 






1. How effectively are plays, projeets, songs 






and games introduced? 






2. How satisfactorily are pictures, maps, 
and drawings used to portray Roman 
life? 

JJl 

Ml 

III 

III 

ILL 
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(0) Feekoh 


ITEMS INVOLVED QUALITATIVE ESTIMATES 


I. Aim or Point of View of the Author 

Poor 

Pair 

Good 

Very 

Good 

Excel- 

lent 

1. How well are the cultural or other points 
of view stated? 

111 

Ml 

III 

HI 

111 

2. How weU is the oorrelation with other 
school subjects developed? 

111 

Ml 

111 

111 

Ml 

3, How well is the structural, or else the 
functional point of view treated? 

111 

Ml 

111 

111 

111 

II. Subject Matter and MethodologF 






1. How satisfactorily are the exceptions to 
grammar rules placed in the textbooks? 

111 

Ml 

III 

III 

III 

2. How well is the accompanying vocabulary 
of each lesson arranged with reference 
to placement and kind? 

111 

Ml 

III 

III 

111 

3. How well is the matter of pronunciation 
handled ? 

111 

III 

III 

111 

Ml 

4. How satisfactory is the method (direct 
or indirect) of teaching? 

111 

Ml 

111 

111 

III 

6. How well is the repetition of important 
words provided for? 

111 

Ml 

111 

Ml 

Ml 

III. Supplementary Instructional Aids 
and Helps 






1. How satisfactory are the maps and dia- 
grams that are provided? 

111 

Mi 

II 

111 

Ml 

2. How satisfactory are illustrative maps 
scattered throughout the textbook? 

111 

Ml 

III 

III 

Ml 

3. How profitably are the readings concern- 
ing the French people, provided either 
in French or in English? 

111 

111 

III 

III 

Ml 
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(D) Histoet — EWorld 


ITEMS INVOLVED QUALITATIVE ESTIMATES 


I. Aim or Point of View of the Author 

Poor 

Fair 

Good 

Very 

Good 

Excel- 

lent 

L How well does tlio autlioi indicate the 
grade level for which intended? 

111 

1 1 1 

III 

III 

III 

2. How satisfactory is the defense made 
for the teaching of world history in pref- 
erence to the division of Ancient, Me- 
dieval and Modem? 

111 

111 

111 

111 

111 

3. How well ia the industrial, eeonomie, 

' and social point of view set forth in con- 
trast to the militai'y, political point of 
view? 

111 

1 1 1 


Ml 


4. How far is the point of view of the 
author free from biases or prejudices? 

111 

1 1 1 

III 

III 

III 

5. How well does the author recognize the 
influences of geography on historical 
trends ? 

III 

1 1 1 

III 



II. Subject Matter and Methodology 






1. How well ia the emphasis on Ancient, 
Medieval, Modern, and American his- 
tory distributed? 

111 

1 1 1 

III 

Ml 

111 

2. How well are the divisional and sub-di- 
visional topics treated? 

111 

111 

III 

Ml 

111 

3. How numerous and important are the 
dates of events and movements? 

111 

1 1 1 

ill 

Ml 

III 

4. How woU are cause and effect treated? 

111 

1 1 1 

III 

Ml 

III 

III. Supplementary Instructional Aids 
and Helps 






1. How well is provision made for the pu- 
pils’ comprehension of the time element 
in history? 

111 

111 

111 

Ml 

111 

2. How well is provision made for assisting 
pupils in making generalizations? 

111 

III 

III 

Ml 

III 

3. How significant are the maps included? 

1 1 1 

1 1 1 

III 

Ml 

1 1 1 
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E) Cmos 


ITEMS INVOLVED 

I. Aim or Point of View of the Author 

1. How well is tlio structural or functional 
point of view clearly prescntcilf 

2. How clearly does the author indicate for 
what grade level intended? 

3. How far is tlie discussion froo from 
biases and prejudices? 


II, Subject Matter and Methodology 

1. How well is tlio proportionate emphasis 
on different units, or topics distributed? 

2. How well is provision, made for under- 
standing technical terms employed? 


III. Supplementary Instructional Aids 
and Helps 

1. Are visitations and observations elonrly 
outlined? 

2. Are pamplilota and bulletins for uso by 
pupils and instructors well outlined? 


QUALITATIVE ESTIMATES 

Poor Fair Good Vory Excel- 
Good lent 
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(F) Biology 

ITEMS INVOLVED QUALITATIVE ESTIMATES 


I. Aim or Point of View of the Author 

Poor 

Fair 

' Good 

Very 

Good 

Excel- 

lent 

1. How well, if any, is the defenae made 
for a composite course in biology? 

ill 

1 1 1 

III 

III 

ill 

2. How well are the applications of theory 
or of principles made to everyday life 
of pupils? 

111 

Ml 

III 

III 

Ml 

3. How satisfactory is the functional in 
contrast to the elassieatory point of view 
clearly illustrated by the use of the ma- 
terials taught? 

III 



! 

Ill 

Ml 

II. Subject Matter and Methodology 






1. How well are correlations with such other 
subjects as chemistry, agriculture, house- 
hold arts, and health and hygiene indi- 
cated? 

111 



n, 

1 

2, How well is proportionate emphasis on 
different units or topics of subject mat- 
ter distributed, i.e., between plants and 
animals? 

111 

nil 

MM 

Ml 

Ml 

3. How well is the economic importance of 
plants and animals shown? 

111 

Ml 

Ml 

111 

Ml 

d. How well is the relation of plants and 
animals to their environment shown? 

111 

Ml 

III 

III 

Ml 

Ill, Supplementary Instructional Aids 
and Helps 






1. How well are suggestions made relative 
to difficult concepts employed in theory? 

111 

Ml 

Ml 

i 

Ml 

2. How effectively aie the laboratory and 
demonstration work related to the text- 
book material and to environing condi- 
tions? 

111 

Ml 


III 

ill 

3. How effectively are the results of field 
trips related to the textbook materials 
of instruction? 


1 1 1 

Ml 


ILL 
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(G-) Chemistey and Physics 


ITEMS INVOLVED QUALITATIVE ESTIMATES 


I. Aim or Point of View of the Author 

Poor 

Fair Goo 

i Very 
Good 

Excel- 

lent 

1. How well are the theoretical and applied 
aspects pointed out? 

111 

111 II 

1 III 

Ml 

2. How clearly are the correlations with 
other Boienees indicated? 

111 

III II 

111 

III 

3. How significantly arc the historical data 
treated? 

111 

Mi 11 

1 111 

III 

II. Subject Matter and Methodology 





1, How well is the proportionate emphasis 
on different topics or subject matter di- 
visions, such as oxygen and hydrogen, 
acids, common metals, etc., treated? 

111 



Ml 

2. How weU are the difficult terms and 
concepts handled? 

111 



1 Mi 

III 

III. Supplementary Instructional Aids 
and Helps 





1. How significant are the experiments and 
demonstrations provided for? 

111 

Ml 11 

1 III 

Ml 

2. How significant are the photographs and 
discussions concerning eminent scientists? 

111 

Ml 11 

1 III 

111 

3. How significant are the illustrations, dia- 
grams, and sketches used? 

111 

Ml 11 

1 III 

III 

4. How satisfactory are the tables of ref- 
erence as to placement and use? 

111 

III 1 

1 111 

Ml 

5. How weU is provision made for constant 
review on the part of pupils? 

_UI 

Ml 1 

1 HI 

Ml 
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(H) Algebba 


ITEMS INVOLVED QUALITATIVE ESTIMATES 


I. Aim or Point of View of the Author 

Poor 

Fair 

Good 

Very 

Good 

Excel- 

lent 

1. How consequential is the point of view 
of the author? 

111 

111 

111 


III 

2, How clearly are the empliasoa on the 
theoretical and practical aspects set 
forth? 

111 

III 

III 

III 

III 

3. How well is the material arranged for 
preparing for the later study of mathe- 
matics? 

_U1 

Ml 

III 

Ml 

III 

11. Subject Matter and Methodology 






1. How woll is the proportionate emphasis 
placed on different divisions of subject 
matter? 

III 

Ml 

III 


III 

2, How satisfactorily are the materials ar- 
ranged for meeting the different abilities, 
needs and interests of pupils? 

111 

111 

111 

III 

III 

Ill, Supplementary Instructional Aids 
and Helps 






1. How satisfactory are the practical appli- 
cations made to everyday life? 

III 

1 

III 

III 

III 

2. How successfully arc the relations of the 
equation, formulas, etc., related to appli- 
cations ill other subjects? 

III 

III 

Ml 

III 

III 

3. How weU are the exercises graduated 
according to difficulty? 

III 

III 

Ml 

111 





APPRAISING TEXTBOOKS IN EESPEOTIVE FIELDS 


111 


(I) GtEOMETET 


ITEMS INVOLVED QUALITATIVE ESTIMATES 


I. Aim or Point of View of the Author 

Poor 

Pair 

Good 

Very 

Good 

Excel- 

lent 

1. How effective are the following purpoaes 
for the study of geometry outlined? Dis- 
ciplinej practical value, cultural value? 

111 

111 

Ml 

Ml 

111 

2. How well are any other purpoaes stated, 
if any? 

111 

111 

111 

Ml 

111 

II. Subject Matter and Methodology 






1. How well is the relative emphasis stated 
concerning demonstrative, intuitive ge- 
ometry? 

111 

111 

111 

Ml 

Ml 

2, How well is the emphasis on different 
phases or topics distributed? 

111 

111 

111 

in 

Ml 

3. How well shown is the correlation of 
geometry with other mathematical sub- 
jects and with non-mathematieal sub- 
jects? 






III. Supplementary Instructional Aids 
and Helps 






1. How clearly are technical terms and 
words treated? 

IN 

111 

111 

III 

111 

2. How well are provisions made for pu- 
pils having different abilities, interests, 
and needs? 

111 


Ml 

111 

HI 

3. How significant is any historical data 
used? 

111 

111 

Ml 

111 

111 

4. How weU is provision made for devel- 
oping an appreciation of numerical 
values ? 

111 

Ml 

Ml 

ILL 

HI 
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( J) Household Abts eor Gtiels 




ITEMS INVOLVED 

QUALITATIVE ESTIMATES 

I, Aim or Point of View of the Author 

Poor 

Fair 

Good 

Very 

Good 

Excel- 

lent 

1, How clearly is the homemaldng idea 
pointed out as the dominant emphasis? 

in' 

111 

1 

nil 

Ml 

2. How weD are any other claims or aims 
pointed out? 




1 

1 1 1 1 

'III 


II. Subject Matter and Methodology 

1. How well is the proportionate emphasis 
placed on different divisions of subject 
matter? 

2. How well is special provision made for 
pupils having different abilities, inter- 
ests and noods? 

3. How well is the relationship to other 
subjects such as science, health and hy- 
giene, and social studies shown? 


III. Supplementary Instructional Aids 
and Helps 

1. How effective are the practical exercises 
and projects for clarifying the textbook 
discussions? 

2. How well 13 the “uiiii” organization of 
laboratory work outlined and defended? 
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(K) Industrial Arts por Boys 


ITEMS INVOLVED QUALITATIVE ESTIMATES 


I. Aim or Point of View of the Author 

Poor 

Fair G 

Izi 

Excel- 

lent 

1. How well are the following aims, if any, 
Set forth? DiseipEnary? Cultural? Prac- 
tical? 

111 

111 

II III 

III 

2. How well, if any, are other aims set 
forth? 

III 

Mil 

II III 

III 

11. Subject Matter and Methodology 





1. How well are the different units or topics 
distributed, as for example, drawing, de- 
signs, tools, etc,? 

111 

111 1 

II 111 

III 

2. How well are correlations with other sub- 
jects made? 

III 

III 1 

II III 

Ml 

III. Supplementary Instructional Aids 
and Helps 





1. How valuable are the laboratory exer- 
cises and projects suggested for pupils? 

111 

III 1 

II III 

Ml 

2. How profitable are tho suggestions made 
pertaining to the visitation and observa- 
tion of the actual organization and prac- 
tices in local industries of all kinds? 

Ml 

III 1 

II III 

III 

3. How valuable are the types of exhibits 
proposed during the school year showing 
the aceompEshments of pupils? 

111 

III 1 



III 

4. How well is experience for pupils pro- 
vided in manipulative phases of wood- 
working ? 

111 

III 1 

II III 

III 

5. How weE is provision, made for the read- 
ings of woodwork drawings? 

JJl 

III 

II Ml 

III 
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(L) CoMMEKOiAL WoEK (Bookkeeping) 


ITEMS INVOLVED QUALITATIVE ESTIMATES 


1, Aim or Point of View of the Anthor 

Poor Fair 

Go^ 

Excel- 

lent 

1. How well are the diseiplinary, or prac- 
tical and economic, or cultural, or social 
aims defonded? 

III III 



111 

2. How well are any other aims, if any, 
defended, personal, vocational, etc. 

III III 

Ill III 

III 

II. Subject Matter and Methodology 




1, How well is the emphasis distributed on 
the different units or topics discussed? 

III III 

III III 

III 

2. How important are the liistoi'ical data 
introduced? 

III III 

III III 

III 

3. How well defended is any method of in- 
sti'uetion proposed? 

III III 

III 111 

III 

4, How valuable are the correlations sug- 
gested with other subjects? 

III Ml 

III III 

III 

6 , How valuable are the suggested exercises 
for practice by pupils? 

III III 

III III 

III 

III. Supplementary Instructional Aids 
and Helps 




1. How valuable are the exercises suggested 
for motivating the pupils’ learning? 

III II 

III III 

111 

2. How important are the more recent de- 
velopments mentioned? 

III II 

III 111 

111 

3. How well is either the journal method 
or the balance sheet presented? 

111 II 

111 111 

III 

4. How satisfactorily are the practice ex- 
ercises arranged for pupils? 

mill 

1 lllllll 

III 
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(M) Agbioulture 

(Animal Husbandry, Farm Management, Etc.) 

ITEMS INVOLVED 


I. Aim or Point of View of the Author 

1. How well are the diaoipliuary, practical 
or economic, cultural, or social aims set ' 
forth? 


2. How well are any other aims set forth 
defended? 


II. Subject Matter and Methodology 

1. How well is the proportionate amount 
of space devoted to different topics dis- 
tributed? 

2. How significant are the historical data 
which were considered? 

3. How valuable are the projects suggested 
for use by the pupils? 

4. How significant are the correlations sug- 
gested with other subjects? 


III. Supplementary Instructional Aids 
and Helps 

1. How valuable are the suggested visita- 
tions and observations of practices in 
local communities? 

2. How important are the school exhibits 
during the school year or at other times 
showing the accomplishments of pupils? 

3. How valuable are the supplementary 
readings based on local, state, and na- 

' tional publication? 


QUALITATIVE ESTIMATES 


Poor 

Fair Good 

Very Excel- 
Good lent 

111 

III III 

111 111 

111 

III III 

III III 

111 

III III 

III III 

111 

III III 

III III 

111 

III III 



III 

III III 

Ill Ml 


III III 

III Ml 

111 

III 11 

III Ml 

Ml 

III II 

111 Ml 
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(N) Music (Vocal) 


ITEMS INVOLVED QUALITATIVE ESTIMATES 


I. Aim or Point of View of tEe Author 

Poor 

Fair 

Good 

Very 

Good 

Excel- 

lent 

1, How well ais the following aims, if any, 
defended? Cultural, social, leisure tinie, 
and practical? 

111 

Ml 

III 

III 

111 

2. How well are any other aims, if any, 
set forth? 

111 

111 

111 

HI 

111 

II. Subject Matter and Methodology 






1. How well is the proportionate emphasis 
placed on different topiea treated? 

111 

111 

111 

III 

111 

2. How well is any dominant method of 
instruction, if any, defended? 

111 

III 

III 

III 

III 

3, How well is the relative emphasis set 
forth on training skilled musicians and 
appreciative listeners? 

III 

III 

III 


III 

4. How signlfioant are the historical data 
introduced or used? 

111 

III 

Ml 

111 

III 

5. How valuable are the correlations with 
other subjects suggested? 

111 

III 

III 

III 

III 

III. Supplementary Instructional Aids 
and Helps 






1. How valuable are the suggestions made 
pertaining to the use of the radio, local 
recitals, etc.? 

111 

Ml 

111 

111 

111 

2. How profitable are the readings sug- 
gested? 

III 

Ml 

111 

111 

III 

3. How important are the recent trends in 
vocal music pointed out? 

III 

III 

III 

III 

III 
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(0) Health and Physical Education 


ITEMS INVOLVED 

I. Aim or Point of View of the Author 

1. How well are the alma announeed of 
health and physical education defended? 

2. How well is the importance of health 
and physical education defended as a 
vital part of the elementaiy and sec- 
ondary school system? 


II, Subject Matter and Methodology 

1, How well is the emphasis between the 
instructional aspects and the program of 
activities emphasized? 

2, How well is the emphasis on the respec- 
tive topics under the instructional side 
and the activities program distributed? 

3. How significant are the historical data 
introduced? 

4. How well is the outlined work for the 
different grade levels graduated in dif- 
ficulty? 


III. Supplementary Instructional Aids 
and Helps 

1. How significant are the activities sug- 
gested for motivating the work of pu- 
pils? 

2. How important are the readings outlined 
for pupils? 

3. How significant are the visitations and 
observations of local conditions sug- 
gested? 

4. How satisfactory are the provisions sug- 
gested for interesting pupils in safety 
and health conditions in respective com- 
munities? 


QUALITATIVE ESTIMATES 


Poor Pair Good Very Excel- 
Good lent 
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7. Eesume of recommendations on diiferentiated appraisal 
outlines. Certain suggested items liave been proposed for con- 
sideration in tlie appraisal of different subjects. On tbe whole, 
single subjects, such as algebra, English composition, for ex- 
ample, have been used. In a few instances, subject groups have 
been outlined, as for example, household arts for girls, indus- 
trial arts for boys, agriculture, and health and physical edu- 
cation. Many other items should bo added under each of the 
subjects and subject groups by persons who are capable of 
appraising textbooks. A brief list of selected readings is here- 
with appended, which should be supplemented by appraisers. 
It is recommended that wherever published materials are 
available to appraisers, first, consult these, eliminating what- 
ever items pertain to the general appraisal of any or all text- 
books. It is furthermore recommended that appraisers then 
add to those items proposed by the present writer in this 
chapter, attempting in all instances to incorporate all items 
which represent vital issues as to- the aim or point of view of 
the author, the subject matter and methodology, and the 
supplementary aids and helps to profitable classroom in- 
struction. 

8. Some sample reference readings. Only sample readings, 
not an inclusive list, are herein presented. 

Goverly, Ernest R. Fundamental Principles Underlying the Prepa- 
ration of a Score Card for Textbooks in English. English Journal, Vol. 
15, pp, 267-275, April, 1926. 

Compton, Miriam. Check List for Texts in History. 

Diehl, J. D. Choosing a Qramraar for Beginners — ^Modern Language 
Journal, Vol. 2, pp. 368-378, May, 1918. 

Dawson, Mildred A. “Language Textbooks” The Elementary Eng- 
lish Review, 6: 43-46; 69-73, Peb. and March, 1929. 

Douglass and Boardman. Supervision in Secondary Schools, pp. 
346-354. 

Forbes, H. Norris. Selecting a History Textbook for Junior High 
School, Executive Magazine, 52, 69, Oct., 1932. 
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Green, A. The Measurement of Modern Language Books, Modern 
Language Journal, Vol. 10, pp. 259-269, Peh., 1926. 

Hall-Quest. The Textbook, pp. 82-121, 1918. 

Lyman, R. L. “A Study of Twenty-four Recent Seventh and Eighth 
Grade Language Texts" Elementary School Journal 24, 440-452, Peh. 
1924. 

Marye, Mary E. A Porm for Rating Textbooks in English Compo- 
sition Prepared for the Ninth and Tenth Grades, School Review, Vol. 
38, pp. 124-137, Peb., 1930. 

Smith, Dora Y. and Others. Report of the Committee of the Na- 
tional Council of English on the Evaluation of Textbooks in Compo- 
sition. The English Journal, Vol. 21, pp. 280-293, April, 1932. 

White, E, Margaret. "The Selection of High School Texts in 
Modern Language— The Modern Language Journal 19, 481-489, April, 
1935. 



